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Infroduction

Principles and approach

Aims of the course

The purpose of this course is to equip students with the skills necessary for conducting research
and for producing a piece of extended writing (referred to here as a project) in their own subject-
specific area. The course involves an integrated approach, with a particular focus on the writing and
research skills necessary for such a task. The course is designed to encourage critical thinking and
get students to be evaluative in their approach to writing. There is also a strong oral component to
the course, through discussion of the students’ work in class and in tutorials, and at the end of the
course, when students practise preparing for a conference presentation.

It is assumed that discrete reading and writing skills, as well as presentation skills, are taught in other
components of an English for Academic Purposes (EAP) course, For example, although students will
be asked to consider the structure of introductions and conclusions, it will be assumed that they are
already familiar with this to some degree. Similarly, although students recelve language feedback on
their work, they are not explicitly taught grammar in these materials.

Student needs

The following areas have been taken into consideration in the design of the materials, based on an
analysis of what students will need to do on future courses.

m the ability to produce an extended piece of writing in their own subject area, within the
academic conventions of higher education in English-speaking universities

the development of discursive skills — to communicate effectively both orally and in writing

the development of critical thinking skills

the development of learner autonomy

an understanding of the conventions of the academic community students will typically be joining
the development and consolidation of study competencies

Principles on which the materials are based

The learning process as a cycle

Mayes & Fowler (1999) examine how different learning activities enhance students' understanding
of new concepts and resclve misunderstandings. They refer to three stages, which are known
collectively as the conceptualization cycle.

At the conceptualization stage, students are exposed to the ideas or concepts of others through
lectures, reading and seminar discussion. During the construction stage, students apply these new
concepts in the performance of meaningful tasks. It is during the dialogue stage, however, that
learning takes place through the performance of tasks, when these new concepts are tested during
written communication and/or conversation with tutors and peers. The feedback provided enables
students’ misconceptions to be resolved. The approach adopted by these materials 1s based on
similar principles.

Also, the integration of skills from other components of a typical EAP course is an essential aspect
of the project preparation class. Students bring with them awareness of the microskills of writing
and an awareness of how to use appropriate reading strategies to deal with texts. These are
aspects which are recycled in the project class. In this context, writing is learnt rather than taught,
because learning how to write occurs through the understanding and manipulation of content.
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Reading for the purpose of writing: Writing from multiple texts

The approach taken in these materials is that students are reading to learn, rather than learning to
read. To encourage this, students are given a reading purpose: to complete a project (an extended
writing assignment). This purpose should generate a ‘'selective’ reading approach, which will help
students to deal with the literally hundreds of pages they may be confronted with each week during
their tuture academic courses. It is also generally accepted that teaching students to write from
sources is essential preparation for academic success. In his book on the relationship between reading
and writing, Grabe (2003) points out the complexity of the process, which involves deciding: how
much and which material should be used; how it can be used in relation to the task; how accurately it
should be represented; and, finally, the formal mechanisms that need to be used (p. 225).

The process and problemi=Solving components of writing development can make intense demands

on students, particularly when they are reading difficult L2 texts in order to collect or glean new
information for their writing. In many reading—writing tasks, students are forced to make a number of
complex decisions (Grabe, 2003, p. 245).

It is with this in mind that students are given a range of sources to consider when working on
Project 1. The rationale behind this approach is that the teacher has an element of control and can
identify ineffective strategies that students may be tempted to employ as a way of coping with
multiple, fairly dense academic texts, such as varying degrees of plagiarism.

With Project 2, students will be working with texts in their own subject area and with a much greater
degree of autonomy. By this stage, it is hoped that they will have begun to develop the ability to make
the 'complex decisions’ that Grabe identifies.

A process and product approach

A process approach to writing is advocated, based on research which shows that the process

of doing helps the development of organization as well as meaning. It is expected that writing
skills will be taught elsewhere, but further development occurs through the process of students
completing their project, through drafting and redrafting their work. At each stage of writing,
students are encouraged and expected to generate ideas, organize them, evaluate what they

are writing and identify clearly what their writing purpose is. Revision is essential, not just to edit
the language, but also to reorganize or modify the text and clarify ideas, as necessary, through
expansion or rephrasing. At every stage of the process, students are encouraged to critically assess
what they have written and to develop this criticality through discussion with their academic
colleagues, whether fellow students or teachers.

These materials also strongly emphasize the importance of the end praduct. This is in line with the
needs of students on their future academic courses, when they will have to produce an end product
containing some or all of the aspects of academic writing and academic study skills advocated in
these materials. Please refer to Appendix 8b (pages 98-99) for an example of how the written
project may be evaluated, taking into account not only the content, the use of source materials, the
organization and the language of the final draft, but also the actual written presentation of the text
and the degree of learner independence exercised by students in producing the final product.

Students finding their own voice

In the complexity of the reading and writing process, students often find it challenging to formulate
their own |deas. A strong element of these materials involves getting students to clarify their ideas
by voicing them before writing them down. It is important to emphasize to students that even
though they are writing in their own subject area, they should be writing with the educated reader
in mind, i.e., they should be able to explain their topic to others.

One of the reasons that students plagiarize is that they want to use information they have read

to support a point without having fully understood the text. Verbalizing their ideas before writing
nelps combat this to some extent by helping them clarify their understanding before beginning
to write. Students are provided with the texts for Project 1, and are asked to be critical from the
beginning. They may be resistant to this approach if they come from a culture where they are not
expected to question authoritative sources.




Learner autonomy

Students are expected to be independent learners in higher education, They need to work not

only on their study skills techniques, e.g., note-taking and compiling a bibliography, but also on
acquiring study competencies which involve the development of critical questioning. Control over
one’s learning is the basis of learner autonomy; not only attempting to do it, but also actually
managing it successfully. However, student attitudes to working autonomously vary in terms of their
cultural background, as well as according to the personality of the individual.

The stage of learner autonomy of any student will always be at a certain point along a continuum.
The current materials therefore contain ‘scaffolded’ tasks which provide support throughout much of
the course, but which are gradually withdrawn to encourage autonomy, espedially during the writing
of Project 2. In their article on issues in the EAP curriculum, Flowerdew and Peacock emphasize the
importance of this. By asking learners to research and investigate resources available to them inside
and outside the academy, as well as encouraging learners to take responsibility for their own learning,
teachers will set their students on the path to full independence (Flowerdew & Peacock, 2001, p. 82).

Using EAS: Extended Writing & Research Skills

These provide an opportunity for the students to reflect on what they have done at the end of each
unit. You may wish students to complete the unit summaries in class or in their own time. If they
complete them out of class, make sure you find time to discuss what the students have done.

The appendices

There are eight units in total, plus the appendices. Each unit focuses on one aspect of
extended writing.

Appendix | Content When to use
1 Sample Unit 3, Task 1, Ex 1.1 and 1.2. However, some teachers may
Project prefer to introduce the project during the first class so that

students get an impression of what the final product should be,

2 Self-evaluation | This is probably best introduced in Unit 2, possibly before
checklist or after Task 4, as a homework task. As suggested in the
instructions on page 127 of the Course Book, students

should be encouraged to visit this self-evaluation checklist at

| appropriate stages throughout their course in order to reflect on
their progress. Discussing the checklist could form part of their
tutorial time.

3 Taking notes Unit 2 specifically, but students should be encouraged to refer
to this appendix at each stage of their note-taking for Projects 1
and 2, e.g., in Unit 4, with reference to avoiding plagiarism.

4 (41-4.3) | Source texts These should be introduced in Unit 2, when students begin
| work on Project 1; also during Unit 3, Task 4, in relation to
critical reading.

5 Symbols and These should be used when taking notes from texts or lectures;
abbreviations | in many cases, there will be subject-specific symbols and
abbreviations.
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6 Compiling a Units 2 and 3, which deal with acknowledging sources and

bibliography academic conventions in referencing. Unit 4 covers the tutorial
system and avoiding plagiarism, and teachers may find it more
appropriate to introduce the compilation of a bibliography at this
point, or even later in the materials.

Other features

Glossary: This contains a useful list of terms that the students will need to know during the course.

Study tips: These contain additional information that can be used by the students as a ready
reference to a range of study issues related to extended writing and research skills.

There are certain issues relating to these materials and how they are introduced and used on an
EAP course. One issue which needs to be considered is the academic experience and cultural
background of the students involved. Secondly, their level of intellectual maturity has to be
considered. Both of these issues will impact on the amount of scaffolding which should be given
and possibly the extent to which Project 1 should form part of the overall assessment.

Completing Projects 1 and 2

If students follow the whole course, then they are expected to write both Project 1 and Project 2.

Project 1 (about 1,200 words) is carefully scatfolded, and the sources that the students use for their
topic are included in the appendices. Units 1-4 of the book introcduce a range of extended writing
and research skills which can be practised during the completion of this first project; in other
words, students are working on Project 1 in parallel with working on the earlier units. It is up to
the teacher to decide when to get them started - i1t could be within the first week. The completion
of Project 1 means that students are putting into practice the skills they are developing through
working on the earlier units.

For Project 1

® The emphasis is not on teaching writing, but on students putting into practice and consolidating
‘ the writing skills they have already been taugnht.

Texts are supplied, but students are still expected to use two resources of their own, providing a
challenge for stronger students.

‘ m Students are asked to select from a limited number of texts.
®m The structure and mechanics are introduced while the project is being written.
® The writing also involves synthesis: bringing together ideas from a range of sources.

The aim then is for students to work on Project 2 (2,000-3,000 words) in their own academic subject
area, and for them to develop their independent learning skills while using and consolidating the skills
already introduced during the completion of Project 1. Unit 5 should be used to introduce Project
| 2, and teachers can decide to return to certain tasks covered or passed over earlier if necessary for
| revision and further consolidation. Teachers might decide to include Unit 6 as part of Project 1, or
to wait until the introduction of the second project. Although students will be expected to be more
autonomous by this stage, whole class tasks could be attempted from Units 7 and 8, as appropriate.
Teachers need to decide whether thejr students will complete Project 1 befare moving on to Project 2,
in the individual student's academic area. This will depend on factors such as the length of the course,
the number of hours per week dedicated to extended writing and research skills, the level and needs
of the students and their previous tertiary-level experience
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For Project 2

m Students look for and use their own resources in their own subject area.

m Students negotiate their own title and specific aim through dialogue with their personal tutor.
m Scaffolding is withdrawn, and students work more independently.

m Class time is mainly concentrated on individual tutorials.

m Students are encouraged to take responsibility for what happens in the tutorial, and guidance

on this is given in Unit 4 (Course Book, pages 53-66).

Completing Project 2 only

If students do not need to do Project 1, or if there is insufficient time, teachers are advised to make
decisions about a route through the materials, depending on the particular circumstances of their
programme. For example, if there is only sufficient time to complete Project 2, then consideration
should be given to following the route suggested on pages 12-14 of this book, which proposes
that Unit 5 is introduced very early on. This particular route is based on allocation of 30 hours over
a 6-week period. It includes preparation for a conference/oral presentation about an aspect of the
students’ projects, which may be inappropriate for some EAP courses. In such cases, time allocated
for this in the suggested route could be channelled into another aspect of the material.

Feedback and assessment

Assessment includes both continuous assessment and assessment of the written project(s), as well as
the presentation (Appendices 8a and 8b on pages 97-99 provide the evaluation criteria for these),

Each of the units contains a number of tasks, many of which students could complete outside of

class time, to be checked in class. Parallel to this, students are working on their projects, and receive
feedback on each stage of the process, e.g., on their initial plan, or on whether the introduction
contains a clear focus. Although they may be familiar with the process of peer evaluation in the
writing component of their course, the extent to which it is a part of the process of the project class
varies according to the individual group. Ideally, it should happen, but if a group is struggling with
both the content and the structure of the project, it may be too demanding to expect students to also
be involved in effective peer feedback, However, a great deal can be gained from using colleagues as
'sounding boards' to try out ideas and to explain the content as clearly and effectively as possible.

Students should receive both formative and summative feedback on their written drafts of the
project from the teacher, and have the opportunity to discuss their work in an individual tutorial.
Certain aspects of feedback sessions are particularly significant, for example, written comments
on the final project as well as the drafts, Students also need feedback on their oral performance
in preparation for their conference presentation. On longer courses, it is often possible to organize
'mock’ tutorials as part of the students’ spoken language assessment. To make this a more
authentic experience, the students' projects can be used as the focus for discussion. Students can
be asked to introduce their project, outline the key details and then discuss issues relating to their
project with the assessor.

The system of referencing used in the materials is that of the APA (American Psychological
Association). See a brief summary in Appendix 6 of the Course Book.

A number of the sources included have used different systems; these have been reproduced in the
original form. It is worth peinting this out to students, and ensuring they follow the APA system
consistently in their own writing of projects.

However, individual institutions or groups may well have their own system. It is important to be
systematic and meticulous in the choice and use of the system decided on. Obviously, it Is not
possible to move between different systems.
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Note: In EAS: Extended Writing & Research Skills, single quotation marks are generally used to
indicate quoted text because this is the publisher’s house style. However, the APA referencing
system, which is explained in Unit 3, requires double quotation marks.

You may like to explain to your students that, throughout the world, many different referencing
systems are in use. The APA and the Harvard (Author-Date) systems are frequently used. It is
important for students to check with their departments as to what referencing system is required.

This is described as a 'sticky issue — not seen as black and white by academics’ (Sutherland Smith
& Carr, 2005). For example, there is the need to ‘imitate in the early stages of learning a new
discourse’ (Angelil-Carter, 2000). On the other hand, as expressed by Sherman (1992), ‘they (the
students) find it hard to believe that | really want what | say | want: their own half-formed ideas
expressed In their own limited English' (p. 194).

Some students feel that they are representing the writer more fairly by using his/her words.
However, the materials aim to raise awareness and develop the skills/techniques to help overcome
plagiarism. There is a strong emphasis on being evaluative and on students ‘commenting’ on what
they have read. There is also an attempt to help students develop the skills to be able to express
ideas effectively.
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Route through the materials

This book I1s iIntended to cover, for example, a ten-week course (one whole academic term) of
approximately four to five contact hours per week, plus homework. It is assumed that the core
microskills of writing are dealt with in another component of the course, e.g., writing introductions
and conclusions. This book does not aim to teach these microskills, but rather to reinforce them.

On a full-time course, students could be using the Reading and Writing books from the EAS series
during the morning sessions, for example, and working on the Extended Writing & Research Skills
materials in the afternoons. The rationale behind this is that students then develop their skills during
the Reading and Writing sessions and put them Into practice during the Extended Writing

& Research Skills sessions.

For ten-week courses, for example, one unit per week should be covered, based on three
90-minute periods per week. However, 1t may only take nine weeks to cover the actual material,
and students will spend the rest of their time waorking on their own projects. The final week will be
mainly individual tutorials, with little class input, as students will be working independently.

It 1s assumed that students completing a course of eight weeks or more will complete all units
of the book and tasks to suit their needs. On pages 12-14 is a suggested route for students
undertaking a course of six weeks or fewer, |t 15 based on the assumption that they will have six
hours of tuition per week.

The Course Book provides links to other EAP materials at www.englishforacademicstudy.com.
Students should be encouraged to work on these materials, either for homework or as self-study
support work.

Note: On a short course, it is important to explain the purpose of the project preparation class in the
first lesson. Explain that the tasks are designed to help the students develop the skills they need. It is
also important to explain that the materials have been designed for much longer courses, so some of
the contents may be omitted; point out, for exampte, that they will only be writing Project 2 (in their
subject area). Finally, explain that some of the work may not follow the order of the book.

| | . |
Date Lesson content Homework |
|
Week 1 |
I
I
Session 1 B Explain aims and objectives of the project | ®m (B Appendix 2 (pages
class 127-128): Self-evaluation
m CBUnit 1, Task 5 (pages 15-16): Wiiting a checklist
project m Read through Unit 1 for
m Note: Remember to give out written | consolidation
language assignment for students to ® Students search for sources
complete for negotiated deadline. in their subject area
Session 2 m Briefly refer to self-evaluation checklist in CB

Appendix 2 (pages 127-128)

m CB Unit5, Introduction and Task 1 (pages
67-68): Choosing a topic for your extended
essay

m CB Unit 5, Task 3 (page 69): Establishing a
focus

m (B Unit5, Task 4 (page 70): Establishing a
working title
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Session 3 CB Unit 2, Tasks 2 and 3 (pages 23-26): Complete unfinished work
Incorporating evidence into academic work, from Unit 2, Tasks 2 and 3
Referencing Research for project
ongoing
Week 2
Session 1 CB Unit 3, Task 1 {page 35). Structuring CB Unit 3, Task 8
projects (pages 43-46): Finding
CB Unit 3, Task 2 (page 36) Identifying information. Students
evaluative writing should read carefully for
negotiated deadline and
compiete the task
Session 2 CB Unit 3, Tasks 10 and 11 (pages 48-50): Planning and making
Acknowledging your sources; Following notes for first draft
academic conventions in referencing |
Session 3 CB Unit 4, Tasks 2 and 3 (pages 56-58): Writing first draft
Quotations, paraphrases and plagiarism; Writing first draft (to be
Avoiding plagiarism submitted by negotiated
deadline
Session 4 Unit 6, Introduction and Task 1 (pages
/4-79). Features of introductions
Week 3
—
Session 1 Tutorials Students respond to
tutorial comments
Session 2 Tutorials Students respond to
tutorial comments
Session 3 CB Unit 6, Tasks 5-7 (pages 82-87): CB Unit 7 (pages 93-
Features of conclusions, Analyzing your 102) Students should
conclusion, The language of conclusions read contents of the unit
- Week 4
Session 1 CB Unit 8, Introduction (pages 103-104) B CB Unit8, Task 2, Ex
CB Unit 8, Task 1 (pages 104-105): 2.1 (pages 106-108):
Identifying the features of abstracts Conference abstracts
Session 2 Return first drafts and make general Writing second drafts,
comments must respond to
Distribute written feedback sheets comments on feedback
CB Unit 8, Task 2, Ex 2.2 and 2.3 (page sheets
108): Conference abstracts
Session 3 Submitting abstract Conterence presentation

apstract deadline
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Session 4 m Tutorials: discuss second drafts; students ‘ m \Writing second drafts
bring feedback sheets
Week 5
Session 1 CB Unit 8, Task 6 (pages 113-114): Editing your | ®m Writing second drafts
written work
Session 2 m (Catch-up m Complete second drafts
m Second draft peer evaluation; concentrate for negotiated deadline
on introductions and conclusions
m Discuss presentations; familiarize students
with assessment forms
Session 3 m Tutorials and catch-up ®m Presentation preparation
Session 4 m CBUnit 8, Task 3 (pages 109-110): m Presentation preparation
Preparing an oral presentation
Week 6
Session 1 m  Course evaluation guestionnaire
m Feed back to individuals about project, as
appropriate
Session 2 m Conference presentations: Students base

their presentations on an aspect of their
projects
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Introduction to extended

writing and research

In this unit students will:
* become more aware of what extended writing involves | |
 find out about a writing project |

Introduction |

This unit introduces students to extended writing and informs them about the projects they will
work on in this book. The term project is used throughout the course because the main focus of
the course is to complete either one or two projects/pieces of extended writing.

Introduce the course by explaining that it will help students to develop practical skills for extended
writing. They will also learn to carry out research in the library and online, so that they have the
necessary information to tackle extended essays. Refer students to the Contents and Book map
pages of the Course Book (pages 3-5) for the area of focus of each unit, and to the Introduction
(pages 7-8) for the aims of the Course Book and the skills it will help them to develop.

INPUT | Academic disciplines on the typical university campus

You could ask the students to briefly introduce themselves and explain which academic discipline
they are studying or intend to study within. If they are postgraduate or doctoral students, they
might want to say a little bit about their research interests.

INPUT | Extended writing at university: Why do students write?

Briefly talk through the reasons why students carry out extended academic writing listed on Course
Book page 10 and explain that these translate into different types of writing for different purposes.
Highlight that the students will have the opportunity to practise each of these types of writing
during this course.

‘ IS QM Critical thinking

11 You could ask the students if they can think of another example of when they use critical
thinking skills in their daily life. They might find it easier to understand the concept if they
first consider it this way before moving on to the more abstract uses of critical thinking in
academic contexts. For example, if we need to buy some food but we only have a small
amount of money, we would need to think critically about what food is the best value and
most likely to be satisfying.

Possible answers:

recognizing relevant information

identifying the writer’s purpose

assessing the writer's argument critically

comparing and evaluating issues

evaluating the credibility of a writer’s sources

detecting bias

differentiating between main and supporting ideas
justifying ideas, comments and analyses used by a writer




‘ [CS¥2 Thinking about what students in higher education write

2.1

2.2

2:3

Ask students to write for no more than five minutes. Quickly ask around the class for
suggestions about the type of writing they might have to do at university.

Possible answers:

extended essays or projects

theses

dissertations

reports

case studies

notes

annotations (e.g., on handouts, photocopied originals, etc.)

Write Up the students’ ideas on the board, but don't add any at this stage as they will get
more ideas in Ex 2.2

Get students to read the boxed text on page 11 in order to compare their ideas with what
s written there. Elicit any other types of writing that are mentioned in the Course Book
and add them to the list on the board.

The types of writing that students will do depends to some extent on the academic
department that they will join. Students should identify which types of writing listed on the
board they are likely to engage in.

Language note: Thesis vs dissertation

The terms thesis and dissertation are used differently in different countries and even in
different universities in the same country. In most universities in the UK, Hong Kong
and Australia, a thesis is written for the research degrees of PhD and MPhil. while

a much shorter dissertation is one of the final requirements for a taught Master's
degree. In many American universities the terms are reversed, with theses written at
Master’s level and a doctoral dissertation at PhD level. For our purposes, the Hong
Kong, UK and Australian terms for a PhD thesis and a taught Master's dissertation

are used. See Bunton, D. (2002). Generic moves in PhD Introduction chapters. In J.
Flowerdew (Ed.), Academic discourse. London: Pearson Education.

Types of writing

This task is meant simply to enhance students’ understanding of the types and length
of writing they may have to do. It also clarifies the level of study at which the various
types of writing are practised. The sample answers on the niext page are repeated as a
photocopiable handout in Appendix 1a on page 23.




Possible answers:

Introduction o extended writing and research

Type of - Level of student Explanation
writing (undergraduate/ _ |
postgraduate/doctoral)
essay for undergraduate/ traditional 600-1,000-word text written
examination  postgraduate during an exam
lab report undergraduate/ written-up accounts of work done under
postgraduate/doctoral | experimental conditions — of particular
relevance to students in the scientific
disciplines
field study undergraduate/ combines theoretical analysis with
report postgraduate/doctoral | observation and practice, e.g., a report
written about work experience carried out as
‘ part of a university Business Studies course
PowerPoint ‘ undergraduate/ normally contains brief, bulleted notes used
slide postgraduate/doctoral | to support the information and ideas being
explained by a teacher/lecturer during a class,
‘ Or by presenter in a seminar at a conference
wiki ‘ undergraduate/ a wiki is a collaborative website which can be
postgraduate/doctoral | directly edited by anyone with access to it
blog undergraduate/ a kind of online journal or diary which
postgraduate/doctoral | anyone can read; it may include a comments
facility so that readers can comment on
specific posts
extended undergraduate/ written work submitted as part of the course
essay/ postgraduate requirement during term-time — typically a
project piece of work 600-6,000 words long
thesis | doctoral doctorate level: this will be much longer than
a dissertation
dissertation | undergraduate/ Bachelor’s level: usually 10,000-12,000
postgraduate words
Vaster's level: 15,000-20,000 words
report undergraduate/ describes research; a piece of informative
postgraduate writing that describes a set of actions and
analyses any results in response to a specific
brief
case study undergraduate/ an account that gives detailed information
postgraduate about a person, group or thing and its
| development over a period of time
notes undergraduate/ information recorded from written sources,
postgraduate lectures, seminars or tutorials, for later
reference
annotations | undergraduate/ comments, explanations or highlighting
postgraduate added to written sources or lecture handouts
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't would be worth going through the notes here on the process that all of these types
of writing will have in common: gathering ideas, organizing them into a plan, drafting
and redrafting.

You could also highlight that a key part of extended writing and research is being able
to communicate the research that you do to other people, both through written essays,
articles and papers and orally through presentations and discussions.

INPUT | Types of assessment

Explain to students that they can find out what type of assessment is used in their
individual departments by checking the appropriate handbook. The Meteorology
Department-at the University of Reading, for example, provides an online handbook
that contains information on assessment. An alternative may be to check in the relevant
undergraduate or postgraduate prospectus. However, information on assessment is not
consistent and is not always present.

The best way to find out about the expectations of written assessment is for the student
to visit his or her particular university department and ask for samples of assessed written
work. Emphasize that all three forms of assessment mentioned on page 13 of the Course
Book are equally important.

You may need to explain that continuous assessment is based on how students carry out
their research, organize their time and work, and how they cooperate with fellow students
and teachers, as well as on attendance and participation in class activities. Emphasize

the link between written and spoken language components of any course. Explain that
students are expected to put the lessons of other components of their course into practice
when working on projects or written tasks.

Extension activity: A course conference

You may choose to hold a conference at the end of the course, where all students are
expected to give an oral presentation (of about 10 minutes) or a poster presentation. Advice
on how to prepare for a poster presentation is given in Unit 8 of the Course Book. If you

are planning to do this, it might be a good idea to inform your students of this right at the
peginning of the course, so they can have this in the back of their minds as they progress.

5B Extended writing

't would be worth spending some time here talking through the way that the course will work and
emphasizing to students that they will need to do a considerable amount of independent study
outside of class.

4.1

Highlight that they will be using the process approach to writing or process writing approach.
Ask the students to consider what this invalves. They may find it easiest to draw a diagram to
llustrate this. Please refer to Appendix 1b on page 24 for an example diagram.

You could elicit ideas and build these up into a diagram on the board, showing how the
different tasks involved move on from one another, but also linking them with arrows to
snow that they will have to return to earlier parts of the process — possibly several times -
before they will have a finished text.

There is no need to go into too much detail about what each part of the process entails at
this stage. They will focus on this in Task 5.




introduction to extended writing and research

49 Point out that while this and future academic courses will involve a high degree of
independent study, their tutors will be there to support them. They should try to think of
at least three things they might want to discuss.

Possible answers:

® how to write an appropriate introduction and conclusion
B thesis statement

B |ogical organization of ideas

W appropriate use of academic conventions and style

B introduction and conclusion

B appropriate use of sources

LINPUT | Projects 1 and 2
Go through the information on pages 14-15 of the Course Book with the students and

answer any questions they may have. Explain that they will be able to practise one-to-one
tutorials in Unit 4, but will also be having such tutorials with you at regular intervals during
the course.

Note: While working on projects, students should make good use of tutorial sessions oy
preparing any guestions in advance.

For students using this book for a longer 8-week or 11-week course, the written project
should be regarded as practice for a second assignment. Students on a shorter 5-week
course will only have time to complete one compulsory project.

| [ Writing a project

The aim of this task is for students to discuss and cooperate in the decision-making process.
cxplain/review that there are three distinct stages involved in the writing process: planning,
researching and writing up. Within each stage, there are also a number of phases or steps, Make
sure students appreciate that certain phases can occur in more than one stage.

Before you set this task, check/explain the key terms below:
B rough outline

establishing a clear focus

waorking title

sources

tutorial

57 Remind students to write out the steps In full; not to simply write down the number of the
steps, as this provides a better reference for future use,

Methodology note: An alternative procedure*

Photocopy and cut up the sentences in Appendix 1c on page 25. Put the students in
groups of three to four students and give them the jumbled slips of paper. They write
the headings Planning, Researching and Writing up on this piece of paper and stick the
slips on with glue according to where they belong. Students can then make a poster
with arrows, linking lines, etc,, to help visualize the writing process. Make it clear that
students will probably have different views

*Thanks to Jonathan Smith at ISLC for this idea




572 Arrange the class in pairs or groups to discuss the possible stages in the answer key. Ask
students if there are any stages that they think are missing from the phases. Finally, ask how
the third writing up phase would continue, i.e., write second draft; read draft: edit, etc. (The
process should be repeated as necessary.)

The answer key below is open to discussion and this should be made clear to the students.

Possible answers:
Planning
1. 10) Decide on a topic.

2. 16) Check that sources are available/accessible.
3. 3) Think of a working title for the project.

4. 15) Make a rough outline plan of your ideas.

5. 14) Work on establishing a clear focus.
6. 13) Plan the content in detail.

Researching
1. 4) Search for relevant journals/books/information in the library and on the Internet.

2. 5) Write down the details of your sources.

3. 9) Dosome reading.

4. 12) Highlight/take notes of relevant information.
5. 6) Decide if you need to do more reading.

Writing up
1. 11) Write the first complete draft.

2. 1) Read the first draft.

3. 2) Edit the draft — decide objectively whether your ideas have been expressed clearly.
4. 8) Arrange a tutorial with your tutor,

5. 7) Write the contents page, bibliography, title page and abstract.

‘ LSS Analyzing the task

6.1 As this is the first time the students have done this kind of title analysis on this course,
it would be a good idea to spend some time identifying the key words and establishing
exactly what the title is asking them. This will be followed up with a focus on
deconstructing project guestions in Task 7.

Answers:
1. The title is framed as a statement, followed by a question:

To what extent ...?

Make sure that students fully understand the statement and encourage them to provide
examples of current policies in any discipline that might impact on future generations.

2. Remind students that a question requires an answer. Elicit a range of answers that the
question To what extent ... might produce, e.g., a great deal, guits 3 lot. not much, not
at all. Explain to students that they must decide To what extent through their research
and then they must explain their answer in their project, using the ewidence in the
sources they are given to support their argument.




Infroduction fo extended writing and research

ISl Starting a project

Deconstructing the project question

Students often start writing about a topic before really considering what they are required to do.
This task takes students through the process of deconstructing project questions and analyzing
exactly what is being asked of them.

71 Encourage the students to work individually before comparing answers in pairs or small
groups. They should try to think of as many questions as they can, They will select from these
in the next exercise.

Possible answers:

4-6

® |f energy is the key factor, what can be done to meet this need?
Is ‘recycling’ an effective policy?

How damaging is deforestation?

What is ‘food security?

How important is ‘food security’?

72 Emphasize to the students that, at this stage, they should be thinking as widely around the
topic as they can. They will be narrowing their focus as they continue planning and doing
their reading and research. The more ideas they have at this stage and the more ways they
can think of to approach the question, the easier they will find it to identify information In
the reading texts which might be appropriate for the project.

At this stage, they should be aiming for a very loose plan — it's worth pointing out that they
will revisit this many times, adding in and deleting ideas as they go along. It's important that
the students become comfortable with the idea and importance of revision and editing at
this early point in the course.

Extension activity

If you wish to give students further practice in deconstructing project questions, below are
three essay titles you might like to use.

YOu could ask the students to do this task in groups. Depending on the amount of time
you have, you could ask each group to look at just one of the questions and deconstruct It,
before reporting back to the whole class.

Possible answers:

Food science

Childhood obesity is on the rise worldwide. Discuss some of the reasons for this.

® \What is a definition of ‘obesity’?

What is a definition of ‘childhood obesity'?

What evidence s there of a rise in obesity?

Why is it on the rise?

Is the cause lack of exercise / fast food / the impact of the digital age / ignorance about
the causes of obesity?




Finance and investment
Analyze the causes of the credit crunchi/crash of 2007-2008. What has been its most
significant consequence?

What were the causes?

Which was the main cause?’

What were/have been the results of the credit crunch?
Were the short-term or long-term consequences?
Which result had the most dramatic impact?

Applied linguistics

What makes somecne a good language learner? Is this something a teacher can influence?
m \What is the definition of a ‘good language learner’?

What are the main reasons why some people are good language learners?

s gender a factor? If 'yes', what evidence is there to support this?

is living in the target language country a major factor?

s it the teacher or the teaching method which makes a good language learner?

You may want the students to complete the unit summaries in class or in their own time. If they
complete them outside of the class, make sure you get some feedback during class time.

You may wish to set up some of the tasks, either to clarify what to do, or to help get students
thinking about the topics.

Same of the items can be done individually and others are best done in pairs or groups. When
working outside the classroom, encourage students to find the time to meet with others and

complete any pair or group activities.

Answers:
a. develop
b. provide
c. dispute
d. display

1

Answers:
Answers depend on students.

Possible answers:

a. decide on a topic / check that sources are available / think of a warking titie for the
project / work on establishing a clear focus / plan the contents in getal

b. search for relevant information / write down details of sources / highlight or take notes
of relevant information / do some reading / decide if you need to 8o more reading

c. write the first complete draft / read the first draft / edit the first draft / amange a tutorial
with your tutor / write the contents page, bibliography, titie page and abstract

Answers:
Answers depend on students.
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Appendix 1a

Type of Level of student . Explanation
writing {_undergraduatef |
| postgraduate/doctoral)
| | essay for | undergraduate/ traditional 600-1,000-word text written during |
|_4&::«:5:n1inE|tia::ur1 | postgraduate | an exam |
 lab report | undergraduate/ | Written-up accounts of work done under experimental
| postgraduate/doctoral | conditions - of particular relevance to students in the
| sclentific disciplines |
: | — |
| field study | undergraduate/ combines theoretical analysis with observation and |
report postgraduate/doctoral practice, e.g., a report written about work experience |
| | | carried out as part of a university Business Studies |
| | | course |
' | PowerPoint | undergraduate/ | normally contains brief, bulleted notes used to |
slide | postgraduate/doctoral | support the information and ideas being explained by |
| @ teacher/lecturer during a class, or by presenter in a
|| seminar at a conference |
- e — _|.- - — —
wiki undergraduate/ @ wiki Is a collaborative website which can be directly |
| postgraduate/doctoral edited by anyone with access to it |
| I .. - . . i
blog undergraduate/ | a kind of online journal or diary which anyone can |
| | postgraduate/doctoral read; may include a comments facility so that readers B
| | | can comment on specific posts |
extended undergraduate/ | written work submitted as part of the course |'
essay/project | postgraduate | requirement during term-time — typically a piece of
| work 600-6,000 words long
| | thesis doctoral | doctorate level: this will be much longer than a
| | dissertation
_— o - g __|_ ——— e — =
| dissertation undergraduate/ | Bachelor's level: usually 10,000~12,000 words |
| postgraduate Master's level: 15,000-20,000 words
e — —_— | — | I _ —
report undergraduate/ | describes research: a plece of informative Writing |
postgraduate that describes a set of actions and analyses any
| results in response to a specific brief |
| case study undergraduate/ | an account that gives detailed information about a |
postgraduate | person, group or thing and its development over
period of time |

notes undergraduate/ | information recorded from written sources, lectures,
postgraduate | seminars or tutorials, for later reference
| — = ——
: ndergraduate/ mments, explanations or highlighting added to
annotations | Yndergra | comments, explanations or hig ghting added t
postgraduate written sources or lecture handouts |

| PHOTOCOPIABLE |

—_—




Appendix 1b

Process Writing Approach

Process writing on an extended writing and research programme involves several stages. |
At every stage, revisions to the content, organization and language of your project will be
required. You will be expected to review and rewrite at every stage of the process, depending

on the feedback you receive from your teacher and the information and ideas that evolve from

your research and during the reading and writing process. Study the diagram below:

decide on a topic
v
brainstorm ideas and write a skeleton plan
:

find information and start taking notes, including bibliographical details

v
develop a thesis
Y

brainstorm more ideas and develop plan further

¥

write your first draft and submit to your teacher
|
L

consider feedback and revise content, organization and language as required

\J

further reading, revise bibliographical details

Y

respond to feedback and make further revisions as required before submitting

I
Y

write a second draft implementing revisions, corrections and additional ideas

v

respond to feedback and make further revisions as required before submitting
-

final draft with contents page, abstract and full bibliographical details

PHOTOCOPIABLE
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Appendix 1c

1. Read the first draft.

2. Edit the draft - decide objectively whether your ideas have been expressed clearly.

3. Think of a working title for the project.

4. Search for relevant journals/books/information in the library and on the Internet.

5. Write down the details of your sources.

6. Decide |f you need to do more reading.

7. Write the contents page, bibliography, title page and abstract.
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8. Arrange a tutorial with your tutor.

9. Do some reading.

10. Decide on a topic.

11. Write the first complete draft.

12. Highlight/take notes of the relevant information.

13. Plan the content in detail.
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14. Work on establishing a clear focus.

15. Make a rough outline plan of your ideas.

16. Check that sources are available/accessible.

PHOTOCOPIABLE
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Using evidence to support

your ideas

In this unit students will:

» discuss the importance of providing evidence in academic writing
e learn different methods of incorporating sources

e practise summarizing information

Introduction

INPUT | Why provide evidence for supporting your ideas?

As the students read the text, you could ask them to take notes and then compare them with a
partner. Ask them to tell you the main points that they noted down.

Reading list

The printed sources in the reading list are in Appendix 4 at the end of the Course Book (pages
131-148). Students should be reminded that not all of the information in the sources is relevant:
some will be more useful than the rest. Students have to read selectively to choose the most relevant
information to help them write their projects. The following task will help them learn how to do this.

LS4l Selective reading for source material

1] Ask the students to discuss their answers in pairs and then elicit answers as a whole class.

Possible answers:
1. To find information to help write the project.
2. Selectively — students will have to decide which information appears to be maost useful

and relevant as they are reading. You may want to highlight the idea of skimming for
general content or scanning for specific information

3. Underline key points, make notes in the margin of the text or make notes on a
separate plece of paper.

12 These are all possible and valid reasons for reading a text. The aim here is for students to
consider which of these are the most important. This will also help them 1o select which texts
to read and how closely to read them when they are at the research stage of a project.

Answers:

Answers depend on students, but all of these reasons can be considered important. Two
of the reasons worth highlighting are:

(6) to make notes — it is usually a good 1dea to make notes while reading, but it's important
for the student to know what they hope to learn from the text before they begin reading
and note-taking. This will help them avoid taking notes on every single point made and
just focus on the things which are useful for the particular project or essay that they are
working on,

(9) to copy the main points and examples — students should be wary of simply copying
out the information given in the text. They need to ask themselves questions about what
they are reading as they go through the text and consider how the points relate to their
own ideas and the focus of what they will be writing. Students must get into the habit of
marking everything they write down that is a direct copy from the text using guotation
marks and including a page number with an acknowledgement of the source.

......
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Using evidence 1o support your ideas

INPUT | Supporting your opinion

Highlight the point made here about reading selectively. You may also want to emphasize
that when they first begin researching a topic or guestion for a project, they should have
spent some time analyzing the question themselves so that they have an idea of what
stance they will take in their answer. This will help them to identify evidence to support or
refute this viewpoint.

1.3 This section covers a variety of ways of reading a text. These will be employed to a greater
or lesser degree in different circumstances, depending on how useful students think the text
will be for their research. It is iImportant to make the point that they will not read every piece
of text the same way — it very much depends on how relevant the text is to their project.

Some notes to highlight on the points in the table are:

(1) reading carefully in order to understand everything — less relevant texts can be skimmed
to get a general sense and checked for sections which may be more useful. More relevant
texts will need to be read more closely.

(2) looking up the meaning of all unfamiliar words — it is a much better idea to try to
understand the meaning of the words from the context and understand the general
meaning of what is being said. If the section seems particularly relevant to their purpose
for reading, however, the students may want to look up the meaning of unfamiliar words
to avoid any misunderstanding.

(6) noting references and bibliographical details while reading — this is very important.
Keeping notes organized with sources clearly noted can save a lot of time in the long run,

(11) only reading topic sentences or paragraph leaders — it's not a bad idea to start with
these to identify sections that need closer attention. However, the students will need to
read some parts in much more detail than this.

Incorporating evidence into academic work

Possible answer:

The best answer is 2. The writer enumerates the increase (10%) and reports the source and
the date — therefore, the reader will have more confidence in the information.

Evidence for the writer's ideas is provided by referencing expert views (expertise) in the
field, These experts have undoubtedly carried out detailed practical or theoretical research.

In the answers below, the point being supported is underlined and the evidence marked
with italics.

Answers:

1. Any discussion of financial markets must include a definition of what they are: ‘A
financial market is the place or mechanism whereby financial assets are exchanged and
prices of these assets are set’. (Campbell, 2003, p. 47)

2. According to Wang (2001), education is the key aspect underlying the successful
economic develgpment in a society.

3. Djabri states that operations research is the application of the methods of science to
complex problems (Djabri, 2009).

4. As Sloman (2009) has demonstrated, there are two main methods of measuring

unemployment.

This antibiotic has an immediate effect on the illness (Braine, 2007),

s




INPUT | Incorporating evidence

You can use these examples to work through the different ways of incorporating evidence,
as detailed in the text following this exercise in the Course Book.

o

Methodology notes: Focusing students’ reading of the Input texts

You could write some short questions on the board for students to answer as they are
reading the Input texts to help focus them. For example, for the text on incorporating
evidence, you could ask to them to tell you:

. What are the three ways of incorporating evidence?

. What is the difference between a global summary and a selective summiary?
What i is the difference between paraphrasing and summarizing?

Which method should you use the least frequently? Why?

. What do you need to remember to do in each case?

Vi A WN

Answers:

1. The three ways of incorporating evidence are summarizing, paraphrasing and
using direct quotations.

2. A global summary summarizes a whole text, while a selective summary
summarizes part of a text.

3. Paraphrasing usually refers to writing about a writer's specific idea In your own
words, whereas summarizing usually refers to writing about the general messages
or tone of what a writer has written.

4. Itis better not to use direct quotations too frequently. It's much better to put

things into your own words, and too many direct quotations can make your text
difficult to follow.

‘ 5. You need to remember to acknowledge the source of the idea in all three ways
of incorporating evidence.

Students may have been introduced to identifying information in texts and summarizing ideas in
English for Academic Study: Writing. Emphasize that writing a project gives them the opportunity
to put into practice the skills they are being taught in other components of their course. Evidence of
appropriate referencing is expected in their projects, and is essential in academic writing

Although many people find referencing straightforward, you may find that some students struggle
with poth the concept and format of references in academic writing, particularly if they come from
a culture where 1t I1s not considered necessary or important to acknowledge other people’s work.
It's Important to take time to go through these exercises carefully.

—
-

l.‘l.l

Note: All referencing examples in this series follow the American Psycholoaical Assos n (APA)
referencing style. However, there are other referencing styles, which are discussed in _I'w t 3, Ex 13.3.

3] Reterences to be highlighted are given in the first column of the table below

3.2 Make sure that students understand the difference between a direct reference and an
indirect reference.




Using evigence to-support vour ideas

- g This will focus students’ attention on the key ideas expressed by each of the sources
referenced in the extract.

| Answers:

‘ Name and date D_irectfindirﬂct reference | Idea expressed
(Ex 3.1) (Ex 3.2) (Ex 3.3)

|

| O'Riordan, 1976 indirect 5

direct (this is an example of the writer
quoting a source that has been guoted 4
In a previous work)

John Muir (guoted in
Pepper, 1984)

Indirect/direct (short phrases quoted

Ronald Inglehart, 1974 directly but general point paraphrased) g
| Maslow, 1970 indirect/direct (as above) 1
Cotgrove & Duff, 1980 | indirect/direct (as above) 6
Downs, 1972 | indirect _ | 2

Purposeful reading

4] You could get students to transfer two of the definitions they find in the source texts to a
table, such as the one below. A blank version of this is available to photocopy (Appendix
Za, page 36). You may wish to direct students in particular to the sources on Wikipedia,
UK Gov and in Appendix 4.2 (Sustainability: science or fiction? by Pim Martens).

Definition Author | Date | Title Page Source of
number @ publication

|

Sustainable Martens, P | 2006 Sustainability: Ep. 36-41 Sustainability:

development is science ar Science,

‘simply this: to fiction? Practice, &

provide for the Policy

fundamental

needs of

numankind

without doing
violence to the
natural system
of life on earth’’




‘ |G I Reading and note-making

5.1

52

Please note that students should complete Ex 5.1 before looking at the Input panel.

The students can do this task individually before comparing ideas in pairs or in a small
group, They should use the information in the Input box to help them.

INPUT | Summarizing information

Summarizing may have been covered in other components of the students’ course;
however, it |s worth going over the points made here to refresh their memory. It 1s a good
idea to emphasize that students should summarize from their notes, partly in order to help
them summarize in their own words. If students try to summarize directly from the text,
the outcome Is often too close to the original in terms of vocabulary and structure.

It is essential to remind students always to note the source of their summaries. The source
still has to be acknowledged, even if students write the summary in their own words — the
ideas are the 'intellectual property’ of the original writer. It might be an idea to highlight
the term plagiarism here. This will also be covered in more detall in Unit 4.

Students usually find the task of summarizing information - trying to express a set of ideas
in their own words — extremely challenging. At times, it can be difficult to convince them
that incorporating information from texts into their own work without referencing is not
academically acceptable. The aim of this section is to take the students through some steps
to make summarizing easier, and to raise their awareness of the dangers of plagiarism.

Two key factors should be emphasized throughout:

m  Students should have a purpose when they summarize, e.q., presenting a writer’s
viewpoint, which they may support or disagree with.

® Students need to interact with the text in some way in order to fully comprehend it,
.e., think carefully about the meaning. Emphasize that it s not useful to attempt to
summarize if they have not fully understood the text. For this reason, it can be very useful
to have students verbalize the ideas first, explaining the content of what they have read
before they actually write.

The aim of this task is to raise awareness and generate discussion.

Answers:

1. This is not necessary, unless there is a set of steps or a process that logically needs to
have the same order as the original,

2. No. The point of the summary is to choose what is relevant for the reader’'s purpose.

3. No. ltis important to emphasize that specialist vocabulary is essential, and cannot be
changed. Clarify that a summary should be in the students' own words, but not to the
extent that they use inappropriate vocabulary in order to avoid the words in the text.
Point out here that actually telling someone their ideas can be helpful; students will
thus avoid using too much of the same vocabulary.

4. Yes. This will probably occur naturally i students are writing from their notes.

5. Yes. Part of the skill of summarizing is emphasizing the important points (but without
directly saying [ think this is important).

6. Any comment or opinion needs to be separate from the summary itself. The student

may be required to comment on the content of the summary and/or give their own
opinion or viewpoint in a different section of the task or project.
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Using evidence fo support your ideas

‘ LI Stages of writing a summary or paraphrase

Tasks 6 and 7 look at the[N © w|approach to summarizing and various methods of note-taking,
starting with the Cornell note-taking system outlined in Appendix 3 (Course Book. page 129).
Mind-mapping and regular linear note-taking are also presented.

Encourage students to consider their preferences in terms of note-taking. They should think about
the method they currently use and also which aspects of the methods introduced they might find
most useful.

oL

Methodology note: The stages of the & o w|approach to summarizing

AS an alternative to simply asking the students to read through the notes on the (v o w]|
approach to summarizing, you could give themn a cut-up matching task to do.

Photocopy and cut up enough sets from Appendix 2b on page 37 so there is one for each
group of three to four students. With their books closed, ask them to put the sentences into
three groups: (1) Making notes, (2) Organizing the notes and (3) Writi ng up the notes. They
should also put the sentences into the correct order within these groups.

They can then check their answers with the information on page 28 of the Course Book,

Appendix 3: Taking notes

You may like to refer students to Appendix 3 (Course Book, pages 129-130) at this stage, for some
advice on taking notes. Suggested answers 1o the tasks in Appendix 3 appear below.

Task 1: Taking notes when listening or reading

Students discuss the differences between taking notes while listening to a lecture compared with
while reading.

Possible answers:

- Listening Reading
You cannot underline key words or annotate You can underline/highlight the text to help
what you hear. you decide what is important for your notes.
You cannot listen ahead to see whether a You can read ahead to see whether ideas are
point Is developed more later on. further explored later in the text,
You need to write as quickly as you can. You can take your time.
will abl to t your
T p_r:::rb oy negd <ORY GULYOU You probably only need to make one copy of
notes again as you will be using symbols and i
abbreviations to help you write quickly. y |
=
I
You cannot ask others for help if they have ‘ You can ask others to help you understand

not heard the same lecture/programme/ parts of the text that you don’t understand.
seminar as you. at a later date

You can sometimes ask the speaker questions ‘ You usually cannot ask the author to explain
| to clarify what they have said. points that they have written. ‘

Task 2: Discussion

Student answers will vary here. You might like to ask them to consider the differences that they
have identified in Task 1 to help focus their thinking.

e o imnts




Task 3: Note-taking strategies

Again, student answers will vary. You may prefer to keep this discussion quite open, encouraging
students to share ideas but without giving too much input until the students have worked through
the rest of the relevant material in Unit 2. Following this, you could ask them to return to this task
and expand their notes accordingly.

6.1

The aim of this task and the following ones is to encourage good summarizing practice.
The students can work through the steps in this first task in pairs or small groups. It is
useful for them to work through the process together, as a model for future reference.
Highlight that the notes they are working on are taken from the underlined sections of the
text on pages 24-25 of the Course Book.

Note: Refer students to Appendix 5 in the Course Book (pages 149-150) for a set of
symbols and abbreviations that they can use when making notes and which will help them
to understand notes prepared by someone else.

Possible answer (Step 3):
Note that this text is also reproduced in a photocopiable handout in Appendix 2c on page 38.

The natural environment has always been an important issue for two reasons. It provides
essential resources required for economic growth and is also a place of beauty where
people find “spiritual nourishment”. During the 1960s and 1970s, concern for the
environment grew, Some feel this was a result of society becoming increasingly aware of
the damage being done and the need to protect and preserve it for future generations.
However, others argue that support for environmental issues has been linked to times of
economic growth predominantly within developed countries and among the wealthier and
more highly educated in those societies. Debate continues as to whether it is economic
prosperity or “social introspection” which affects society’s attitudes to the environment.

IS Al Practice summary 1

71/
12

7.3

Emphasize the importance of keeping in mind their purpose for reading as they work with
the text on page 30 of the Course Book. Not everything in this text will be relevant to the
particular aspect of the project question they are focusing on here.

You will need to go through the principle of mind-mapping with your students if they are
not already familiar with the technique. If this is the first time they have done this, they
may find it easier to work backwards, using the notes in Ex 7.4 to complete the mind map
to see how the ideas can be shown to interrelate and connect with one another.




Using evidence 10 support your ideas

Answers:

Most ignarin? | Courtter to Modern
older surviva sustainable Homo Sapiens
values deve]opmﬂrrf evolved
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changes
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developrmen Cig
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74 As mentioned above, students may find it easier to use the notes to complete the mind
map if they have not used this method of note-taking before. If they do the mind map
first, they should check that there isn't anything important here which they have left out.

75 Encourage the students to use the notes they have made in their mind map to complete
this text, referring back to the source text only if absolutely necessary.

Answer:
Summary

The evolution of modern man (Homo sapiens) meant increased use of natural resources.
However, the intensive use of such resources started when the Industrial Revolution began,
and this demand has been dramatically increasing during the Information Age, more
accurately referred to as the Petroleum Age. Meanwhile many of the traditional survival

values have been replaced by intellectual and social world values which run contrary to the
needs of sustainable development.

[CE S Practice summary 2

81 Encourage the students to use the same techniques they have been using so far to focus

their reading on the specific question asked and underline only information that will be
relevant to their answer,
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8.2

You may like to ask the students to do this task in pairs. They will have an opportunity to
apply the skills they have been learning to some individual work in Task 9.

The students can use either a linear note-taking method or experiment with a mind map.

Possible answer:

One of the causes of animal species becoming extinct is termed ‘undercrowding’ (Barnett,
2001). This is the opposite of overcrowding and is where a species has a low population
density within a given area. Although it may seem logical that a smaller population will
mean greater access to food and other resources for these survivors, a sharp decline In a
population can in fact present a major risk to the species. This is sometimes referred to

as one of the ‘Allee effects’ after the biologist Warder Allee, who first highlighted this
paradox more than 50 years ago.

INPUT | The Cornell Note-Taking System

Point out to students that the |8 © W approach can be supported by the Cornell note-
taking system. Discuss with students why using the left-hand ‘annotations’ column could
be beneficial. Remind students they need to interact with a text in order to understand it,
as it is difficult to summarize without full understanding. The process of annotating notes
as suggested by the Cornell system encourages this.

‘ Task 9

Practice summary 3

91

1

Unit summary

Before students begin Task 9, encourage them to consider their note-taking preferences.
First, they should think about the note-taking methods they have used up to now and how
successful these have been. Second, they should consider whether the methods they have
practised in Unit 2 have helped. You may like to ask students to do this in small groups
before discussing as a class.

Students should complete Task 9 individually, putting into practice the skills they have
learnt during this unit. You could follow this up by asking the students to read each other’s
summaries in pairs, as well as giving the students some feedback yourself.

Students may choose any of the reasons on page 21 of the Course Book that they marked
as being of high importance.

Students should draw on the information on page 22 to help them answer this guestion.
Good agvice incluges:
B considering the purpose for reading before they begin
m paying closer attention to sections of high relevance compared with those that are
not useful
® trying to identify which sections are useful from the table of contents/index betore they
begin reading
taking notes and summarizing sections as required
making a note of source information and integrating this into their notes




Using evigence to support your

It is important that any claim, opinion or generalization made in an essay Is supported
by evidence. You need to show proof that what you are saying is correct. To incorporate
evidence into your writing, you can paraphrase a specific idea from the writer in your
OWN words or you can summarize the content of a text (write a shorter version that
concentrates on the main information). Occasionally, you might want to use direct
quotations (the writer’s exact words). When you use other people’s ideas, you must
acknowledge them. This means referring to them both within the text and in a
bibliography at the end of the text.

Answers depend on students. It would be a good idea to ask them to share their answers
either in groups or with the whole class.
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Appendix 2b

Making notes

dentify your note-making purpose, €.g., to summarize the whole text (a ‘global’ summary),
or specific parts of the text that are relevant to a particular purpose (a ‘selective’ summary).

Find the relevant main ideas and underline them

Write out the underlined section in note form, using your own words where possible.

Check the original text to make sure that you have not missed out any important
information relevant to your purpose.

Organizing the notes

Study the notes and decide in which order you wish to put the information when you write
the summary. This will depend on why you are making the notes; for example, whether you
want to produce a global or selective summary of the original text.

Decide how you want to prioritize the information. You may want to reorganize the ideas
and information, or decide that some of it is not relevant.

e I T i e o e (5 e i e e e T T W BB Bl o e e et e g . i o R S i St Sl S e el e T e T A

Organize the notes according to your purpose; you may wish to rewrite them or put them
in the form of a mind map.

Writing up the notes

Write up the notes to produce your summary text. Remember that you are transforming the
notes from note form into full, connected sentences.

Edit your first draft; make sure you have included all the relevant information and checked
the accuracy of your grammar, vocabulary and spelling.

Write out a second draft, if necessary.

PHOTOCOPIABLE




Appendix 2c¢

" The natural environment has always been an important issue for two reasons. |
It provides essential resources required for economic growth and is also a

place of beauty where people find “spiritual nourishment”. During the 1960s
and 1970s, concern for the environment grew. Some feel this was a result of
society becoming increasingly aware of the damage being done and the need
to protect and preserve it for future generations. However, others argue that
support for environmental issues has been linked to times of economic growth
predominantly within developed countries and among the wealthier and

more highly educated in those societies. Debate continues as to whether it Is
economic prosperity or “social introspection” which affects society's attitudes to
the environment.

PHOTOCOPIABLE
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| Sourcing information for

your project

.......

I this unit students will:

* look at how a project is strictured

* learn to identify evaluative or critical writing
* practise academic referencing

practise selecting infarmation from websites

Tam—

Introduction

The aim of this section is to familiarize students with a typical first project. The length, features
and format of the sample project To what extent should insider dealing be requlated, and how

can this be done effectively? in Appendix 1 (Course Book, pages 120-126) make it a reasonable
approximation of what students should be aiming for.

The project was completed by a pre-sessional student and was chosen because it s about a fairly
accessible topic, but contains some useful examples of academic style and conventions (e.q.,
quotations and a bibliography). It is also generally well organized, with an introduction, a main body

and a conclusion. This project will be of particular interest to students planning to study economics
or finance.

p—

| [N QB Structuring projects

11 This 1s intended purely as a familiarization task, so that students have a clear idea of typical
components of the project they are expected to write. Discuss the parts of an academic
text, as listed in the Course Book, before students look through the project.

You could ask students to 'storyboard’ an academic text, drawing rectangles to represent
thumbnaijls of the pages. These could be labelled with the appropriate parts (e.g.,
introduction, thesis statement, conclusion, bibliography, etc.). This would provide further
scaffolding before the students go on to examine the project in the next exercise,

12 Allow students some time to look through the project and label the various parts. Several
of the sections, e.g., the introduction, abstract and bibliography, are already appropriately
headed, but others, such as quotations, references in the text or subtities, do have to be
identified. It would be a good idea to put the class into groups of three or four students
and then circulate and confirm that every student has labelled the various sections of the
project appropriately. Students may find it useful to use highlighters to do this.

Empnhasize that they may not find all of the items listed in this example.

e



IS A Identifying evaluative writing

2.1

Methodology note: Working as a whole class

For a change of pace, you may like to ask the dass to do this task together. Enlarge the
list of examples of descriptive and evaluative writing on the photocopiable handout in
Appendix 3a on page 48 and cut them into strips. Hand out the sentences to. the class.
Divide the board into two halves and label them ‘Descriptive writing’ and ‘Evaluative
writing’. Ask the students to stick their strips in the appropriate section. When they
have all been stuck on the board, ask them to review their work together and check
that they agree that all the sentences are in the correct place. |

It is worthwhile to point out the importance of students being evaluative or critical in their
writing from the beginning. They should establish a clear focus and develop a strong thesis
for their project. The writer’s ‘position’ should be a thread that runs through the whole
essay, giving it cohesion and coherence. The example of the plan for the project on the
restructuring of the South Korean banking system in Ex 3.4 illustrates this very clearly.

Answers:
Descriptive writing Evaluative writing
1. lists ideas, information or facts 2. explains the reasoning/rationale

3. identifies different factors involved behind a theory

4. shows why something is relevant or |

9. outlines what has been observed | |
sultable

11. shows the order in which things

happen 5. evaluates links between different

information

12. describes a process or a situation ; |
6. places ideas or concepts in their

order of importance

7. explains the significance of
information or ideas

8. compares the importance of
different factors

10. discusses the strengths and
weaknesses of ideas or concepts

IS Il Developing a stance: Writing a thesis statement

3.1

3.2

Ask the students to consider the example project title and thesis statement in pairs or
groups. Discuss ideas of how they lead from one to the other as a class. They should notice
that the thesis statement essentially answers the question posed by the project title.

Ask the students to read the explanation about thesis statements and then explain what
they have understood to a partner. You could also ask one or two students to share their
summary of the main points with the whole class to give you an indication of how much
they have understood the points made here.




Seurcing infermation for your project

33 Students can discuss their answers to these questions in pairs or small groups. It may be a
good dea to make an OHT (or other visual medium) of the flow chart on page 38 of the
Course Book, and display it for general discussion.

Answers:
1. The four boxes entitled: Introduction; Main body, first section; Main body, subsequent
sections; and Conclusion refer to the actual written content.

2. Itisvery important to continue critical reading throughout the development of the
text so that the writer can continue to add ideas, check understanding and look for
supporting evidence.

3. A description, because it will be important to explain the context briefly before
developing the main thesis and arguments.

34 Student answers will vary. You may like to discuss this question as a class, encouraging
students to share ideas.

[[CS S Descriptive and evaluative writing

The purpose of this task is to help students identify the different features of descriptive and
evaluative writing, and this should be pointed out. Some paragraphs will be mainly descriptive
but have some evaluative elements, while paragraph 4 is predominantly evaluative, and forms the
conclusion to the article.

Note that the Banking system developments in the four Asian tigers is taken from an American
publication and therefore spelling and punctuation follow American English conventions.

41/ Answers:

4.2 Paragraph Mainly descriptive (D) Evaluative comments (E)
K v v
_2_ . )
3 v | v
4 | _*’

43 Refer students to the photocopiable handout in Appendix 3b on page 49.

Ask the students to 1dentify and underline the evaluative writing in these extracts. Students
may also identify the language that shows caution on the part of the writer (which is often
typical of academic style), using a highlighter,

Explain that the text they have underlined is evaluative because it generally expresses an
opinion or attitude about the facts that are given in the rest of the text.

Answers:
Paragraph 1

Because of the new investment opportunities they provide and because their experiences
may offer lessons for less developed economies ..,

l.r'; ;
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Paragraph 2
These numbers make it clear that external trade has been an important element in the
development of these economies.

Paragraph 3

Commercial banks also played a critical role, because they were the major source of
private savings.

Paragraph 4

The figures seem to reflect the emphases of the past development policies. ‘The

financial system was rather the accommodator of this real economic performance than
Its instigator,” wrate one economist after examining the role of the financial sector in
economic development experiences of these economies (Patrick, 1994). Recent banking
sector developments in South Korea and, to a lesser extent, Taiwan, point to the negative
side-effects that government direction of credit to preferred industries can have in the
long run. Singapore’s experience seems to suggest that a government could implement
industrial development policies without directing the credit decisions of the commercial
banking sector. Finally, Hong Kong's case seems to illustrate that an active industrial policy
may not be essential for rapid economic development.

54" Reading for a purpose

Reading for a purpose is a key concept and this section reinforces the work students may have
previously done in EAS: Reading and EAS: Writing.

5] This task prepares the students for Ex 5.3. Give them one minute to write down some
|deas to answer the question and then share them with a partner,

52 This text relates to the emphasis on critical thinking which underpins the course, and
should be crucial to how students approach both their reading and writing.

Extension activity

Ask students to discuss whether they already find themselves using this approach as
they read. Ask them to find the three things the text suggests they do to help them read
critically (paragraph 2).

Answers:

1. Decide whether a text is useful or not as you begin reading.
2. Decide whether or not you agree with what is being said,
3. Relate what you are reading to what you already know.

Study skills: Labelling themes in students’ notes

t's important to emphasize that students need to make links between the points made
in the different source texts that they read for their project. One way to do this is to
identity key themes and label these clearly within their notes whenever they come up,
perhaps using difterent colours or highlighters to make them easy to see and refer

back to. |
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Seurcing information for vour ¢

F [CECM Reading and thinking critically

Ask the students to explain the differences between critical reaaing and critical thinking to a partner,
Emphasize that they should explain this in their own words.

6] You may choose to look at the sentence as a whole class and analyze it together. Ask
them which words in the sentence may require further definition (critical reading) and then
decide whether they agree or disagree with the statement and why (critical thinking).

LS YAl Choosing sources

The purpose of this task is to get students to think about the selection of texts for their work. For
this project, all the texts are chosen for them, but for the second project (if students are doing the
longer course), and indeed for future projects, they will need to find sources for themselves,

71 The students should evaluate if the reasons listed for why this text was chosen are valid by
looking at the text and the refererce given for it,

7.2 Possible answers:

Text 1 - Adapted from Martens, P (2006), sustainability: science or fiction? |
sustainability: Science, Practice and Policy, 2(1), 36-41, |

—— —

Whyitwas | m 3 Google search shows that the author has published widely

| chosen " 1twas written relatively recently |
® an academic source, 5o the information is likely to be reliable ang |
accurate |

Text 2 Adapted from Fusco Girard, L. (2006). Innovative >trategies for Urban

Heritage Conservation, Sustainable Development, and Renewable
tnergy. Global Urban Development 2(1), 1-9.

— — —_— —_— ey

Why itwas | = title of article contains key words related to the project title, e.qg.,
- chosen conservation’, suggesting keeping /maintaining things for the future

" a Google search shows that the author has published widely
article was written relatively recently |

® source is academic, so the information is likely to be reliable and
accurate

W appears to be written for any reader with an interest in the topic,
not just the subject specialist |




IS 438 Finding information

Students will probably already have had a library introduction at some point. Increasingly, students
tend to use web-based sources for their work, and avoid using the library. However, their future
departments will expect them to be fully familiar with how to use the library facilities, and the
location of journals and books related to their subject area.

8.1

8.2

8.3

8.4

8.5

Many students will say that they ‘think” about the topic, but don’t normally write anything
down. It may be a good idea to discuss the pros and cons of doing this as a class.

Study skills: Keeping an annotated list of references

I
It may be useful for students to consider keeping an annotated list of the texts they

look at where they can write brief notes on the content and relevance of the book or
document. This will help them if they need to go back to the literature at any pointto |

look for further information, Often the title of a paper or book does not tell us how
relevant the text will be for the particular purpose we have for reading.

Check that the students understand the terms written in bold here (e.g., title, blurb,
index, etc.)

You may like to ask them to consider which of these parts of the text they regularly check
already to help them select a text,

This can be completed as a homework task or combined with a library induction, as
appropriate. Highlight that they should find two books that are relevant to their subject area.
Alternatively, they could look for texts that will help them with their first project, as they are
expected to find two texts for this themselves, to use alongside the provided core texts.

Filling in the table requires students to think about their selection of sources, which is one
aspect of developing critical thinking.

Encourage students to find out which journals are favoured by their departments. Articles

can be useful as the starting point for research, and abstracts are invaluable in ascertaining
if an article is relevant to a student’s purpose.

INPUT | Finding information

At this point, it might be a good idea to show the students an example of an online library
page and its search facility, perhaps the one attached to either the university where the
students are studying at the moment, or one that they intend to go to.

Students will need to refer back to the infarmation in this table during Task 9.

‘ S " Al Analyzing websites

9.1

Check that students are familiar with using search engines before asking them to do this
task, perhaps for homework. You may need to suggest that they input the search terms
within quotation marks to help them narrow their search.

......
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2ourdng intormation for your project Bk

992 Students will need to refer back to the information given in Ex 8.5 to help them complete

the tables.
Possible answers:

Title Education for sustainable development

URL http://www.unesco.org/new/en/education/themes/leading-the-
international-agenda/education-for-sustainable-development/three-
terms-one-goal/ and http://www.unesco.org/new/en/education/
themes/leading-the-international-agenda/education-for-sustainable-
development/

Authority | Information is produced by UNESCO, which is generally considered a
reliable organization.

Date The most recently updated source,

Content Focus on the most relevant issue, suggesting that education is
particularly relevant in determining that the needs of the future will be
safeguarded, and this suggests the need for a long-term policy. |

Accur?c_yl The organization is a recognized, reliable source of information.

reliability ’

Audience Accessible to the educated reader.

Further Encourage students to make their own personal comments, e.g., what

comments/ | they think of a particular text and how the ideas here relate to others

notes they know about already.

Title Sustainability: science or fiction?

URL nttp.//sspp.proquest.com/archives/vol2iss1/communityessay. martens. html

Authority | Likely to be reliable as it was written by an eminent academic.

The article is from an academic journal, which means it should have
been peer-reviewed and undergone close scrutiny.

Date Published in 20086, thus relatively current.

Content The brief historical overview of sustainable development is followed by

= an emphasis on the idea that for any plan to be fully effective, it needs
to go through two generations, and a whole new approach is introduced
with an integrated approach to tackling the problem.
: Accuracy/ From an academic source; will have been carefully reviewed and edited.
reliability | Twelve detailed references included in the bibliography.
. -ﬁuﬂian;g - | Accessible to the educated reader; no apparent agenda, especially as
some of the author’s suggestions would not be popular with some.

Further Encourage students to make their own personal comments, e.g., what

comments/ | they think of a particular text and how the ideas here relate to others

notes they know about already:




| IS 4V Acknowledging your sources

Tasks 10 and 11 build on the work that was done on referencing in Unit 2.

101  Ask the studerts to work on this individually before discussing their ideas in pairs or small
groups. They will then compare their answers to those given in the Course Book in Ex 10.2,

Answers:

Reasons for referencing sources:

® To show where your ideas originated — acknowledging the source.
To give your writing academic weight.

To show awareness of other writers’ opinions or views.

To allow the reader to find the original source.

To avoid plagiarism.

10.2  There is further input on referring to sources using quotations, paragraphing and
summarizing in Unit 2.

[tS QI Following academic conventions in referencing

Note: As mentioned in the Introduction, single quotation marks are generally used to indicate quoted
text because this is the publisher's house style. However, the APA referencing system requires double
quotation marks.

Again, as mentioned, you may like to explain to your students that throughout the world many
different referencing systems are in use. The APA and the Harvard (Author-Date) systems are
frequently used. It is important for students to check with their departments as to what referencing
system Is required.

N7 Highlight that in all of the examples of using direct quotations, the source is acknowledged
by writing the author’s family name, the year of publication and, usually, the page number
the guote is taken from. Page numbers may not always be paossible, for example, if the
quote is taken from a website.

Point out that page numbers are not normally given when the writer summarizes or
paraphrases what he or she has read, rather than including a direct quotation.

Methodology note: Writing quiz questions on the Input texts

You may like to ask your students to read the information about direct quotations,

paraphrasing and summarizing and write three questions to test the other students on

their understanding. The students can then share their questions with the rest ﬁf the
class, who try to answer them. |

S 4VAl Deciding when to avoid using online sources

121 Ask the students to share their reasons for why this is important. Highlight the importance
of using credible sources and the fact that many websites can be written by non-experts,
although they may pretend to be, and therefore contain false information, and/or may be
considerably out of date.




Sourcing information for your project

It may also be a good opportunity here to highlight the pros and cons of using a website
like Wikipedia. You may like to ask your students for their opinions on the credibility of the
Information contained there and explain that many university departments will suggest
that students do not use it as a source for academic work.

IS QKM Writing a bibliography

Highlight again that there are two parts to referencing: in-text citations (acknowledgements within the
body of the text) and the bibliography or reference list that comes at the end of the project or essay.

131 Answers:

1. title of article d
name of publisher
date of publication C
author’s surname a
title of book h
editor’s surname 5

I
b
f
g

| —

place of publication

author’s initials

other editors

shows book Is a collection of articles

SCOPNDUHAWN

e

13.2  This task acts as a further orientating exercise before the students identify the prablems
and errors in the bibliography in Ex 13.3. Refer students to Appendix 6 in the Course
Book for a brief summary of the APA (American Psychological Association) system of
referencing.

13.3  Highlight that students will need to check that the punctuation as well as the content is in
the correct order and all the information needed is given.

Note: Page numbers should not be included when referencing an entire book, as shown in
the answer for the first entry. Also, the place of publication is missing for both the first and
the third entries in the information provided in the Course Book. These have been included in
the answers below. In similar circumstances, students would need to find missing information
(such as place of publication) for the APA referencing system, and should be aware of the
particular requirements of any other referencing system they use.

Answers:
Bilham-Boult, A. et al. (1999). People, Places and Themes. Portsmouth: Heinemann.

Harch, E. (2003). Africa Recovery. Retrieved May 18, 2004, from www.africarecovery.org

Newman, P. (1999). Transport: Reducing automobile dependence. In D. Satterwaite (Ed.), The
Earthscan Reader in Sustainable Cities (pp. 67-92). London: Earthscan Publications.

Reter to pages 10-11 of this Teacher’s Book and remind students about the use of different
referencing formats in different universities and faculties (e.g., the Harvard system, the
Chicago system, and the Institute of Electrical and Electronics Engineers (IEEE) system, etc.).

Answers:

Answers depend on students. You may want to encourage them to share their answers
with you, perhaps by sending you a short e-mail, or sharing an entry in a learning journal.

1-4




Appendix 3a

Identifying evaluative writing

1. lists ideas, information or facts

2. explains the reasoning/rationale behind a theory
3. identifies different factors involved
4. shows why something is relevant or suitable

5. evaluates links between different information

6. places ideas or concepts in their order of importance

7. explains the significance of information or ideas

8. compares the importance of different factors

9. outlines what has been observed

10. discusses the strengths and weaknesses of ideas or concepts

11. shows the order in which things happen

12. describes a process or a situation

Based on 1deas from Cottrell 5. (2008) The study skills handbook. Basingsioke: Palgrave Macmillan.

PHOTOCOPIABLE




S0urcing information for your project

Appendix 3b

Underline the evaluative text and highlight the language that shows caution in
these extracts.

Paragraph 1
Because of the new investment opportunities they provide and because their
experiences may offer lessons for less developed economies ...

Paragraph 2
These numbers make it clear that external trade has been an Important element
In the development of these economies.

Paragraph 3
Commercial banks also played a critical role, because they were the major source
of private savings.

‘ Paragraph 4
The figures seem to reflect the emphases of the past development policies.
‘The financial system was rather the accommodator of this real economic
performance than its INstigator,” wrote one economist after examining the role
of the financial sector in economic development experiences of these economies
(Patrick, 1994). Recent banking sector developments in South Korea and, to
a lesser extent, Taiwan, point to the negative side-effects that government
direction of credit to preferred industries can have in the long run. Singapore's
experience seems to suggest that a government could implement industrial
development policies without directing the credit decisions of the commercial
banking sector. Finally, Hong Kong's case seems to illustrate that an active
industrial policy may not be essential for rapid economic development.

PHOTOCOPIABLE




Developing your project

In this unit students will:

¢ find out how to make the best use of the tutorial system
e learn about plagiarism and how to avoid it

e |earn about the features of abstracts and their purpose

Introduction

INPUT

The tutorial system/Making the best use of tutorial time

Sorme students may be unfamiliar with having one-to-one tutorials. It's important to emphasize the
need to be well prepared in order to get the most out of these sessions.

it's also worth mentioning that students will probably not be the tutor's only tutees, and that they
will not be able to organize a tutorial whenever they like.

SNl Preparing for tutorials

1.1

The main aim of this task is to encourage students to consider what aspects of the
feedback they might want to follow up in a tutorial.

You could use either the Essay Feedback Sheet that is given in the Course Book on pages
53-54 or make up an example using the feedback sheet that the students will receive from

you or another department in your university.

Ask the students to share their ideas as a class. It may be worth highlighting that in a
tutorial the tutor is not there to ‘do the work for them’, but to support and guide them.
So, for example, following up on the feedback in the Language section of the feedback
sheet, it would not be a good idea for the student to turn up at the tutorial and ask the
tutor to explain the use of according to. A better approach would be to research the use
of this phrase beforehand, and then use the tutorial to check that he/she now understands

how to use it correctly,

| Content

A major problem with the projects produced by pre-sessional students is that they tend
to be over-descriptive. There is very little discussion involved. One way to encourage
comments is to get students to answer questions about the topic of their project.

Example procedure:

® Write the title of the project on the board: To what extent can the problems of
urban development be met by a policy of sustainable development?

m Underline the phrase To what extent.

m Draw a line on the board and label it with the phrases not at all and completely at
appropriate ends of the continuum

® \Write the phrases: quite a lot; to a certain extent; a bit; to a great extent, In
random order.

m Get students to choose one of these phrases in order to answer the guestion,

m \When students have made their choice about the ‘extent’, get them to answer the
question Why?

m Tell students to write down the term because and below it write between three
and five reasons taken from the evidence they have been reading as research.




Example: Because of the efforts made by international organizations, such as |
| Greenpeace to encourage sustainable development. |

. ™ As an extension, you could write the word however and ask students to write |
| alternatives to the points they have written under becayse. The end result might |
| '0ok something like this:

| because: |

| m of the efforts made by internationa/ organizations, such as Greenpeace, to |
encourage sustainable developmert

however: |

W Sustainable development policies are very expensive to introduce, especially in less |
|| economically developed countries (LEDCs)

|—_—_ e T ————— e — —_— S == —

| Organization
A project should be organized in such a way that the main ideas are clear and inked |
| 1o the introduction and conclusion. The text should be coherent, i.e., there should be |
| a logical development of ideas. The text should also be conesive, i.e,, the ideas in the |
text should be connected linguistically through the use of appropriate linking words, |
| anaphoric and cataphoric referents, etc |
' Language |
| Students should be issued with error correction codes. This helps them to identify the |
types of errors they have made and is a step towards independent error correction.
| Error correction codes tend to work most efficiently with higher-level students and

on the feedback sheet about certain language issues they might address (see the |
example on pages 53-54 in the Course Book), |

——— —_—— __—\__—_—_—— e —8

| Presentation of work

| This has become less of a problem as students now submit their work electronically.

| However, they need to be given advice about such things as which fonts and font size
| 10 use, as well as style, headings and subheadings, bullets and numbering, pagination, |
| the incorporation of tables and figures, and the incorporation of footnotes. |

— Sy S—

Use of sources |

Students must be convinced that the use of sources is an essential requirement of
| academic writing. Referencing/citing and bibliographies are dealt with in Units 2 and 3,
| as well as this unit. Students should be €ncouraged to follow the appropriate academic

| conventions appropriately and consistently.
I

— — —_—

Avoiding plagiarism

Highlight the fact that taking good notes will be invaluable at the writing stage. These
should clearly show which sections are direct quotations and what the student has
paraphrased or summarized from the >ource texts, with all the bibliographical information
recorded for easy reference. This will help students to avoid plagiarism,

[INPUT] What is plagiarism?

It Is important to refer to this concept throughout the course. Some students will not have
come across this before, Particularly the idea that even if you paraphrase or summarize
someone else’s words, they still need to include an acknowledgement.




It is also worth pointing out that plagiarism does not just mean copying from published
texts. It can also refer to copying another student’s work and claiming it as one’s own. Some
universities use sophisticated software to check essays against submissions in previous years
and essays available on the Internet. It would be a good idea to highlight this.

The aim of this task is to get students to identify examples of quotes and paraphrases and
also to recognize where plagiarism has occurred. Ask the students to read the text carefully
and more than once so they will be better able to assess the students’ writing in the

next exercise.

INPUT | Why you must avoid plagiarism

it might be a good idea here to show the students the plagiarism policy of the institution
you are working within. They may not be aware of the severity of the consequences that
plagiarism could have.

IS4l Quotations, paraphrases and plagiarism

2.1

2.2

Ask the students to decide if the extracts contain a quotation or a paraphrase.

Once they have identified whether any parts of the extracts are directly copied from the
text, they should decide if it counts as an example of plagiarism or not.

Rernind students of the need to include direct quotations within quotation marks, as well
as Including details of the source of the information.

Answers (Ex 2.1-2.2):

Quotation or | Plagiarism | Comment
‘paraphrase

1 paraphrase v | The student has attempted to paraphrase the
original text but some words are too close to the

original — key phrases have been copied directly,
e.qg., l.e, without damaging the environment.

2 paraphrase X The student has reworded the text so that it

is sufficiently different from the original, but
has also acknowledged the source of their
information.

3 quotation X The words are directly quoted, but this is

indicated by the punctuation and the source

is acknowledged. Point out to students that
quotes of 40 words or more should form a
separate paragraph, and should be indented as
demonstrated in Unit 3.

4 paraphrase v The ideas of the original are maintained without
acknowledgement, although the wording Is
| completely different.

5 paraphrase X Here the student has referred to the source but
has not paraphrased the key ideas well. It seems
that he/she has not understood the distinction

| between the two types of building.
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Developing your project

.........

Avoiding plagiarism

The aim of this task is to reinforce awareness of plagiarism.

31 Each reason’ for plagiarizing could be discussed, initially by the students in pairs and
3.9 then as a whole class. They can make notes of the advice they might give on the form
' On page 58 of the Course Book. There will be a variety of responses. Below are some
suggested responses,

Possible answers:
1. Lack of awareness of rules: / didn’t know it was wrong.
Advice: Explain the reasons why copying text/paraphrasing too closely is wrong.

2. lack of familiarity with how to reference: / don’t know how [0 use references, or how
to cite my sources.

Advice: Read through material on how to reference appropriately, e.q., in this
Course Book,

3. Lack of time: | don‘t have enough time to do the nNecessary reading, or to develop my
own ideas,

Advice: Work on your time Management. Reprioritize the course work — it's essential
10 do the reading to make the financial input and time worthwhile. Make use of the
strategles discussed in earlier units of the Course Book on selective reading.

4. Level of difficulty of reference text: The text was so difficult for me to understand that
| just copied the text and hoped it was OK.

Advice: There are no short cuts, sg if you don't understand the text, either don't use
it, or consult someone who does. Focus on your reading strategies and skills. There are
lots of good materials to help you with this. Iry to talk through what you have read
about with other students to check your understanding.

3. Inability to express ideas better: The text | copied said exactly what | wanted to say
and | couldn’t express it better

Aadvice: It's OK to include some direct quotations, but these must be appropriately
marked. Try taking notes and then work from these when writing up. This might help
you 10 see how you can write in your own words,

6. Different cultural experience: In My country, we are expected to reprodlice the exact
words and ideas of the text or the teacher

Advice: In most English-speaking universities, it is more highly valued to be able to give
your own ideas and opinions that are based on evidence and facts you have read and
are able to acknowledge.

BN Working with abstracts

INPUT | \What they are/How they are used

You could ask your students to summarize the Input text in 100 words or less. While it won't be the
>dme as an abstract, it could be a usefy| exercise in summarizing and encourage students to think
about how researchers choose what is relevant when writing a summary of longer paper.




41/
42

4.3

You may want to ask the students to highlight or underline the different features they
might expect to find in an abstract in the input text before they look at the examples of
abstracts on page 60 of the Course Book.

Ask the students to label the various features of Abstracts A and B in the margin of their
book (in pencil). Encourage discussion about their findings.

For lower-level groups, you could ask the students to look at the list of features on page 61
and identify the ones they find in each of the abstracts.

Answers:

_Ahstract : | AlB
1. a general statement/essential background information v |V |
2. the aims of the project, dissertation or thesis _ v

3. the implementation of an investigation in a real-world situation

4. how the text is organized

5. details of research carried ocut by the writer v
6. what the results of the research suggest v
e |

7. athesis statement v | vV

8. a definition

Abstracts D and E are from academic articles, and students may find the language
challenging. However, it is good for them to realize fully what they will be faced with once
they embark on their academic courses, These abstracts also demonstrate that while we
teach students the ‘rules’ of academic writing, these are not always followed.

Answers:

Y TEEL

1]

Abstract

1. a general statement/essential background information

2. the aims of the project, dissertation or thesis

3. the implementation of an investigation in a real-world situation

4. how the text is organized

5. details of research carried out by the writer

6. what the results of the research suggest

7. athesis statement

8. adefinition




4.4

Developing your project

Note: In Abstract C, there is no reference to details of specific research carried out by the
writer. It suggests that the writer is only reviewing existing literature.

In

Abstract D, it suggests that the writer is reviewing existing projects and highlighting the

strategy, as opposed to reporting on the results of new research.

This task encourages students to look for the overall message of the abstracts and to
further summarize the content into a single 'headline’.

Possible answers:

Abstract - Possible title

A Computer-based Testing versus Traditional Testing
B Assessment Criteria for Observed Teaching Practice
:F & Qverfishing: Causes, effects and possible solutions
D Urban and peri-urban forestry for sustainable urban development
E Ecology in Times of Scarcity
F Critical thinking: Definitions, assessment and implementation

Answers:
a. F
i F
G 1T
d. F
e. T

Answers depend on students, but some ideas are:

questions about feedback from a previous assignment

updating your tutor on your progress on independent projects

clarifying points from the course materials / lectures that you don't understand
asking for advice about where to find information

Possible answers:

a.
b.

C.

A

The meaning of the Latin word that plagiarism comes from is thief
It you plagiarize, you are stealing someone’s ideas.

Answers depend on students — one of the mast common reasons is that they don't
know it Is wrong to copy ideas. Also, they may find it difficult to understand what
they are reading and write it in their own words.

Some of the possible consequences of plagiarizing are being expelled from a university
and harming one's career prospects.

i
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asing. The source still needs 10 be

e. It’simportant to be careful with paraphr
o be sufficiently different so that it cannot be

acknowledged, and the wording needs 1

considered a direct quotation.
§  Answers depend on students. Some ideas include taking good notes with direct

guotations and sources clearly marked, improving critical reading skills so that students
are better able to digest what they read, and writing up from notes rather than as

they read.

a Possible answers:
a. An abstract is a summary of an academic text.

b. Abstracts are very useful because they give you a brief overview of what the rest of
the text contains and they can be used to decide whether it is necessary to read the

full document.
Three typical features of abstracts are d description of the aim

conclusions of a piece of research.

s, methods and

As stated in the Introduction, there are various routes through the course. One option is for students
1o finish working on Project 1 before beginning Unit 5, where they will move on to Project 2. Another
option is to look at Unit 6 before finalizing Project 1, if teachers foel that students need input on

introductions and conclusions.



In this unit students will:

* learn how to choose a topic

& practise narrowing down the topic to establish a focus

s come Up with a working title

* consolidate some of the skills they have been developing while completing Project 1

= s re—

Introduction

The aim of this unit is to get students started on Project 2. This is the project where students are
expected to work on a topic of their choosing related to their (intended) subject area. More details
about how Project 1 and 2 can be set up and interwoven into the course materials can be found in
the Introduction on pages 9-10,

Students should be encouraged to start looking for sources at an early stage. Check that students
are familiar with the library system for cataloguing sources, such as electronic abstracts.

The important message to impress on students is that their main interest should be to perfect the
process of completing a project. This involves: choosing a suitable topic; carrying out appropriate
theoretical research; making notes; organizing ideas; writing a first draft; editing work; making use
of tutorials; and redrafting work in response to the advice and written comments of the project
tutor. The content of the project is important, but not as important as mastering the mechanics of
project writing.

LINPUT

One of the biggest problemns faced by students is choosing a suitable topic. Some students will lack
academic experience or will have had a very different academic background.

Some students may choose a topic that is far too general, such as ‘global warming'. Students
lacking confidence tend to do this because sources are easy to find. But the resulting problem is
twofold: the information students find is often not from a suitably academic genre, and also there
s such an extensive range of sources about the topic (e.g., about global warming) that students
waste time deciding which to use. Other students choose very specialized topics (this is particularly
so In the case of postgraduate students), which may be unrealistic.

Note: If lists of essay titles/topics are available from students’ future academic departments, they
may be useful in helping students to decide on an appropriate topic.

=
[CE QM Choosing a topic for your extended essay

11 Get students to do this individually and then discuss their lists in pairs.

Explain to students that there is no absolutely correct order, Ask them what a 'working
title’ is (a title in the developmental stage of writing a project). Point out that a more
specific title will probably emerge before the final version of the project is completed.
There is more on this in Task 4 of this unit.

Work related to finding a focus and developing more specific titles is an important part of
this unit.




Possible answers:

1. Find something in your subject area you are interested in.
2. Look for sources.

3. Decide how much you already know about the topic.

4. Decide how practical it is to work on this topic.

5. Talk about your ideas.

6. Think about a possible working title.

7. Summarize your project idea In one sentence.

8. Make a plan.

It's important to emphasize here the importance of considering the intended audience for
any writing that students do.

| IS4l Developing a topic

2.1

Answers:

Most general & ‘ € General/specific & € Most sp'e':fﬁc-

4,7, 9 2,6 1,3,5, 8

As a whole-class activity, you could ask the students to explain why each title belongs in
each column.

| I <M Establishing a focus

&

3.2

This activity will work well if you arrange the students initially in groups or pairs. They
should attempt to form questions together. Then get one group of students to present
their questions and ask for further suggestions from the rest of the class. The questions
below could be distributed to students for them to compare with their own (as a checklist
and a basis for discussion).

Example questions:

m \What problems exist in the Argentinian education system?

m How can the Argentinian education system be improved?

m Which countries have a similar education system to Argentina?

m \What attempts at improvement have already been made?

m \What specific challenges do policymakers/teachers/students face in Argentina?

This task again lends itself to pair or group work and could be carried out in the same way
3¢ Ex 3.1, You could ask each pair or group to look at two or three of the titles and make
suggestions before sharing their ideas with the rest of the class.

Note that the suggested answers are available as a photocopiable handout In Appendix 5a
oh pages 61-62.




Developing a focus

S Establishing a working title

The aim of this task is to show students how working titles are flexible and developmental. It also
gives them training in developing titles that are more specific and more academic in style.

4] Ask the students to look at the titles and decide if they agree that the student has moved
from a more general focus to a more specific one.

4% Copy the titles and get students to compare their ideas about how the titles could be
made more specific before showing them the sample answers, which are available as a
photacopiable handout in Appendix 5b on page 63. Explain that these are all authentic
examples of titles used by pre-sessional students.

43 This will probably be most effective if set initially as a homework task so that students
can go to the library or search the Internet independently. Foundation or undergraduate
students may need more support with this task than postgraduates. Students should be
encouraged to spend time planning and working out their ideas.

Ask them to share their working titles in groups, giving each other feedback on how
general or specific they are and asking questions that might help them to further focus
their ideas.

| IS Il Planning Project 2

5] As noted, students often find it difficult to establish a focus for their project. The questions
In the Project plan act as guidelines to help them do so.

Encourage the students to complete the plan as far as possible. This will probably need to
be done as a homework task because students will need time to reflect.

In the following lesson, a brief class discussion should help students who have been unable
to complete their planning for homework. This will also give students the opportunity to
verbalize their ideas and thus clarify them.

Some model notes are available to students as a photocopiable handout in Appendix

5C 0N page 64, or they can be projected on an OHP or other visual medium for general
discussion or for one-to-one tutorial work with students who are experiencing difficulty in
formulating a plan.

Answers:
a. 20rb6
b. 1or3
e D
d 4
e. 3




Answers:
Answers depend on students, but these are some POssIDie peeres of acace

a. Because a topic that is too gen
topic in more depth

b. You can ask specific questions
working title so that it is more

Answers:

a. establish a focus

b. frequently

C. being general to being specific

Answers:

Answers depend on students. You
small groups.

eral lacks focus. / Because you will Be abie o explore 4

ana narrow down the range. / You can rewr te the
specific,

could ask the students to share their answers to this in
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Examples of finding a specific focus for general topics

Milk supply and production

= How important is milk as part of the human diet?

= Where is milk most widely produced?

= |s cow’s milk more or less good for you than, for example, goat’s milk?
What factors make milk an important dietary requirement?

Are there substitutes for milk?

Does milk have any properties likely to cause allergies in humans? If so, what
are the most significant examples?

Demographic trends

m \What are the most prevalent current global demographic trends?
= Are any measures being taken to control trends?

® s it actually necessary for measures to be taken?

Intelligent buildings

m What is an intelligent building?

= What s the benefit of intelligent buildings compared with other buildings?
m How do the costs compare with ‘normal’ buildings?

= How are intelligent buildings likely to feature in future town and city
planning? (this could refer to a specific country, city or town)

The United Nations

= What is the role of the United Nations?

m How effective is it in carrying out this role?

® In what areas has the work of the United Nations been most successful?

Genetically modified (GM) food

How safe is GM food?

Why is food being genetically modified?

How Is food genetically modified?

What are the advantages of genetically modified food?
Why are many people resistant to GM modification?

China’s construction industry
= How big is China’s construction industry?
m What factors have led to its expansion?

= Has there been one particular factor, such as the Beijing Olympics, which has
been particularly significant?

m s the structure of the industry similar to that in other countries?
= What socio-economic impact has the expansion had on China?
= Have there been any significant global impacts?

PHOTOCOPIABLE
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Class size

s |n what context is class size important?

s How relevant is class size to effective learning?

s Has research been carried out on the impact of class size on learning?
s What aspects of learning are affected by class size?

Vitamin C and the common cold

m Does taking vitamin C really help counteract the common cold?

Is a cure likely to be found for the common cold?

What are the natural sources of vitamin C?

Does vitamin C combine effectively with other common cold medications?

What has research revealed on the effectiveness of vitamin C as a means of
either preventing or helping cure the common cold?

Branding

= \What is branding?

s How important is it in terms of sales?

s Is branding the single most important factor in selling? It not, what is?
s What particular brand names have had a global impact?

s \What are the most effective means of branding?

Future developments in human health

s To what extent does the discovery of new cures or methods of treatment
impact on global health?

a Are there factors other than new treatments and medical care to be
considered for the future?

s What new diseases are resulting from living in the 21*century? If so, what are
they?

s What major developments have been made in the last 100 years in improving
human health?

PHOTOCOPIABLE




Developing a foc

Appendix 5b

Rewriting essay titles

1. Learning a second language

¥
Motivation is key in learning a second language

v

Although a number of factors are involved ir successfully learning a second
language, motivation is the most important factor

2. Organic food and health
W

Eating organic food has a positive Impact on human health

ke

People who eat organic food have healthier organs

3. The effect of technology on society
4

The general impact of technology on education

&

The positive impact of technological development on teaching methodology

PHOTOCOPIABLE
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Appendix 5¢

Planning Project 2: Model notes

What is your topic?
The role of the family in 21¥'-century Turkey.

Why have you chosen this topic?
m The academic subject is sociology.

m The role of the family is changing in Turkey (effects of globalization &
transition from traditional model to 21*-century model).

m The impact on society is significant.

Key questions (what do you want to find out about this topic?)
m Should the traditional role of the family in Turkey be retained?
s \What are these "traditional family values'?

m What are the positive and negative effects of retaining traditional family
values/adopting modern family values?

What is your focus and/or working title?

In what way is the role of the traditional family having an impact on modern
Turkish society?

Thesis statement

The changing role of the Turkish tamily is having a negative impact on social
values. Change is inevitable, but the rate of change is making the negative
aspects difficult to control.

Specific title

urgently addressed for the 21 century.

The problems associated with the changing role of the Turkish family need to be

PHOTOCOPIABLE




Introductions, conclusions

and definitions

In this unit students will:

* analyze the features of introductions

* analyze the features of conclusions

* analyze the features of definitions

* identify the language of each of these three components in a typical academic text

Introduction

The purpose of this unit is to get students to look at certain aspects of their project.

INPUT | Writing introductions

Before the students read the Input box here, you may like to ask them what they know about
introductions and conclusions already and write up their ideas on the board. They can then read
the Input text to check if it mentions anything they hadn't thought of. Then these ideas can also be
added to the list on the board.

It your students are using EAS: Writing, they will be able to use the microskills they have been
developing on that course as well as their experience of writing their project so far, including
feedback. If students have written an introduction, ask them to bring a hard COpy to class for Task 2.
(Alternatively, they could bring a copy of the introduction to a previous project they have written.)

AsK students what they already know about the features of introductions before you look at page
/4 of the Course Book. In small groups, get them to discuss the purpose of introductions. They may
Nave covered this in EAS: Writing. After eliciting ideas (students should produce most of those on
the list in the Course Book), look at the features on page /4 of the Course Book and explain Ex 1.1,

RS SNN Features of introductions

1.7 >tudents should look at Introduction 1 and consider which of the features listed in the
Input box can be found here. This exercise can be discussed as a whole class. Emphasize
that introductions may only have some of the features listed in the Input box, depending
on the writer's purpose.

1.2 The students can check their ideas from Ex 1.1 with the notes In the table here.

It will be clear from this example that certain features overlap. For example, background
iInformation may be considered in part as justification, and the thesis statement may be
linked with the writer's purpose Furthermore, certain features are not always included. For
example, in this introduction, there is no definition or outline of what is to follow in the text.

It may be worth pointing out here that it is generally a good idea to try to include an
outline of what is to come, as this helps to set the context for the reader and also for,
students to check that their ideas are clearly organized.




1.3

This and the following exercises are designed to encourage students to analyze the
features of introductions and compare ways in which they are written. They do this with
decreasing amounts of scaffolding and prompts.

Group work and reporting back

You may prefer to put the students into small groups and assign one or two of the
introductions (2-5). They should analyze their introduction and then report back to the rest
of the class on the features they identified and examples of these.

The following introduction tables are also available as photocopiable handouts in Appendix
6a on pages 75-79, so they can be projected on an OHP (or other visual medium).

Answer:
Introduction 2: What role does the real estate property market play in the economy?

 Feature | Relevant section of text

introduction | (a) The real estate property market plays an essential role in the
to topic economic system of any country. On average, property accounts for
60% of national wealth (Walker & Flanagan, 1991).

background (b) Broadly speaking, the real estate market involves many industries,
information including construction, commerce, retail and services, thus acting as
an economic focus point.

justification (¢) This essay aims to show that even though the real estate market
plays a similar role in different countries, it does In fact have a different
impact on economies at different stages of maturity: for example, the
different impact on developed and developing countries.

outline of (d) Two countries are compared in order to identify these differences:
structure the USA as a developed country, and China as a developing country.
It gives some background to the real estate market: specifically
property and capital. Secondly, it describes the role real estate plays
in the economy, and finally it evaluates the key differences, showing
that — in developing countries — the real estate market promotes the
national economy through industry, and in developed countries this
is done through the capital market.

definition of Not included.

key terms

thesis Not included.

statement

writer’s Same as justification in row 3 above.
purpose




Infreductions, canclusions and definitions

14 Answer:

Introduction 3: A discussion of how green buildings can be both environmentally friendly
and a profitable venture

Feature

Relevant section of text

introduction

(lines 1-6) Most human activities occur within a oullding. This is where
we live, work, produce goods and products, and entertain. At the

to topic
same time, the function of any ‘constructior’, from the time of
primitive caves, has been to protect people from the hazards of their
surroundings. Nevertheless, the environment has suffered Serious
damage caused by buildings, due to their reliance on energy production
and the amount of waste water that is generated.
background (lines 7-13) With recent discussion about the importance of the
information

environment and climate change, soclety has begun to show concern
about how its habits and processes might be modified in order to have
less impact on nature. In civil engineering, this view — combined mainly
with the increase of energy prices — has led to the advent of green
buildings (BAHBA, 1994). Those who construct or manage buildings
—the real estate investors — are faced with the challenge of seeking a
solution to reduce the costs of construction and maintenance.

(lines 23-25) In other sectors of construction, where green puildings
are not yet significant, they are not as costly a solution for reducing the
impact of houses on the environment as is often believed.

justification

(lines 26-29) The aim of this essay is to show how bulldings cause
damege to the environment, emphasizing the issues of energy and
water supply, and discussing the extent to which green buildings
can mitigate these problems whilst still being profitable ventures for
Investors.

outline of
structure

Not included.

definition of
key terms

Not included.

thesis
statement

(lines 14-25) As far as investment in the real estate market Is
concerned, investors are especially interested in projects with the
nighest yield, which sometimes means that the initial iInvestment,
namely the construction of the building, might be low. However,

as green building technigues are currently not widely used, the
construction of a green building generally requires a greater amount
of initial funding than for traditional buildings. Despite the cost factor,
the United States Green Building Council (USGBC, 2009) indicates
that the construction of these ventures is rapidly increasing in the
USA; from 2% on non-residential buildings in 2005 to 10% in 2008,
and predicted to be 20% in 2013. In other sectors of construction,
where green buildings are not yet significant, they are not as costly a
solution for reducing the impact of houses on the environment as is |
often believed.

writer’s
purpose

Same as justification in row 3 above.
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Answers:

Introduction 4: Developing customer loyalty: Current strategies and their effectiveness

Feature Relevant section of text

introduction | (lines 1-5) Nowadays, as companies compete with each other for

to topic survival, there are a number of factors which influence every market.
These include customer care, which is one of the best ways to
guarantee the future of a company. Customer care represents long-
term investment and generates income. Satisfied customers are more
likely to repeat their purchases.

!:Jal:kgrmfnd Not included.

information

justification

(lines 5-6) For this reason, understanding their behaviour is the key
to survival.

outline of
structure

(lines 13-16) This essay analyzes the different types of loyalty and
discusses the extent to which the main approaches that are used by
companies to gain customer loyalty are actually effective.

definition of

(lines 6-11) To this end, different companies have experimented with

key terms new methods in order to build a strong customer relationship. These
can be categorized as indirect and direct methods, depending on the
kind of marketing they involve. The former focuses on maintaining the
corporate image, whilst the latter emphasizes the product.

thesis (lines 11-13) Even though both methods have the same goal of

statement extended loyalty, recent research shows that direct methods seem
to lead to different ends, probably due to the nature of this specific
methodology.

VITaL-S Same as justification In row 3 above.

purpose

Introduction 5: The problem of overfishing in the great lakes of developing African
countries and a review of current policy

Feature

Relevant section of text

introduction
to topic

T Y

A e e e 4

(lines 1-8) Over the past decades, overfishing has been identified as

one of the main threats to the sustainability of aguatic ecosystems,
although policies to regulate it are in place. The current policy
implemented by developing African countries with great lakes, such as
Zambia and Tanzania, addresses the conservation and sustainable use
of fisheries' resources, but has not been successful in addressing the
problem of the depletion of these resources. This is because the policy

emphasizes resource conservation rather than alternatives that would
remedy the situation.
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| |
|| background | (lines 14-19) This implies that when d particular species is overfished, |

| information | either for food or ~ommercial purposes, there is a problem, This is |
| Il experienced when most of the fishing community in developing |
| African countries depend on fishing as one of their major socio- |
| | economic activities and overfishing can lead to loss of employment, |
| | income and sources of food. (lines 20-22) Fish numbers taken from
| | lakes have undoubtedly increased at an alarming rate over the past |
| 10-15 years, and this threatens the availability of some varieties.

- = - = —— —=a— ———— ]

. Justification || (lines 8-11) Hence the policy needs to pe reviewed in order to |
| | INCorporate measures that would have 3 positive impact and reduce |

: | the lakes |
i'__ ! —— - e e D e e ————— __i
. outline of | (lines 23-27) This essay will give an overview of the Gverﬂshmg .l
' structure | Problem and explain how it nNappens. It will attempt to identify the

I
|| | People responsible for this problem, evaluate the current policyon |

} ' overfishing and 'ecommend how the problem can be reduced. |
| -

|| definition of || (lines 12-14) The term overfishing can be defined as the ‘exploitation
| key terms | of the resource beyond the maximum sustainable yield (MSY) as a |
- result of over-intensive fishing as the stock blomass is decreasing

| (Travers et al,, 2010).

I
—————— ] — e

| thesis (lines 22-23) A policy with a Precautionary approach would reduce ||
|' statement | the overfishing problems and improve the fishery resource stock, |
B | |
| writer’s | |

| Same as justification in row 3 above. |
purpose | |

2.1 - Answers will depend on students. Be prepared to discuss any extra features students
23 may find in their Introductions. If they are not in the (ist of features discussed above, they
' should probably featyre later in the €ssay, rather than in the Introduction.

may also be a good time NowW 1o point out that introductions generally move from general
to specific ideas, setting the context and then narrowing the focus to explain what will be

3.1/ Inthis task Students are asked to look at Introductions 1-5 again, and to identify typical
39 Expressions used in introductions. Answers are underlined in the Introduction texts in
' the notes for Ex 1.3-1.5, and photocopiable handouts of the notes are also available in
Appendix 6a on pages 75-79




Constant reinforcement of the language development of the students is essential, and

one way of doing this is to continually raise awareness of language. Exposure 10 these
expressions in context (rather than as isolated pieces of language) is important. Encourage
discussion of the phrases that students identify, and urge them to use this language in their
own work, writing out some example sentences they might find useful in Ex 3.2

Identifying the thesis statement

This task gives students more practice in identifying and writing strong thesis statements. It will
probably help the students if you emphasize that a thesis statement tells the reader what the
writer's viewpoint or stance on the topic is.

4]

4.2

4.3/

Answers:

1. The cocoa bean contains many nutrients, from fat to vitamin C, as well as caffeine. B

2. Although excessive amounts of caffeine can be damaging to health, recent research
indicates that a limited amount can be beneficial. T

3. [t stimulates the brain, aids concentration and may help to limit the effects of certain
diseases such as Alzheimer's and Parkinson’s. E

This is a good example of where a thesis statement is not always obvious and i1s open
for discussion. A brief discussion on this text should encourage students to engage in
critical evaluation.

It is worth explaining here that it is better to have a clearly stated thesis statement as it
enables the reader to more easily follow the writer's argument and viewpoint through
the text.

Answers.

1. 'However, at certain periods fundamentally different processes of urbanisation have
emerged. The result has been that the rate of urban change has accelerated and new,
distinctly different. urban forms have developed’. This is because the following text
will clearly attempt to demonstrate/prove this fact and show how the processes of
drbanization are, in fact, ‘fundamentally different”.

This is, therefore, not a thesis statement of intent, but rather a hypothesis which the
author sets out to prove. It may suggest an element of textual organization, i.e.,
description/exemplification of urban changes followed by discussion to ‘prove’ the
hypothesis. This is a fairly logical assumption of the likely organization.

2. Sentence 1: background information
Sentence 2: background information
Sentence 3: explanation
Sentence 4. explanation
Sentence 5: thesis statement
Sentence 6: thesis statement

Sentence 7: example (this supports the thesis statement made in sentences 5 and 6)

You may wish to present the model answer on the photocopiable handout in Appendix
6b on page 80 to students after they have completed Ex 4.3, for comparison. It is worth
pointing out that very often the thesis statement may be implied rather than explicitly
stated. In the model answer, however, the thesis statement (underlined) is extended over
two sentences.




introductions. conclusions and definitions

After looking at the model answer, it is worth asking students what they think the
implications might be, e.g., over-reliance on technology, less effort to learn and memaorize
(is this good or bad?), the need to develop greater critical dawareness to compensate for
the lost effort of memory retention. etc.

You may prefer to work on this whole section (Tasks 5>—7) at a different time if your students are
not yet at the stage of writing their own conclusions.

Writing conclusions

As with the work on introductions, first elicit what the students know about the typical features of
a conclusion, then direct them to the list in the Course Book.

51 With a lower-leve| group, you could work through the features of the example conclusion:
Answer:
Feature | Relevant section of text
logical Although there are a number of methods in capital markets for raising
conclusion funds, borrowing from banks seems to be the best choice for small and

medium-sized enterprises that Wwant to expand |
I

brief | This project has examined how the development of small and medium-
summary sized businesses in the economic sector partly depends on financial

| | Management and financial decisions when choosing a suitable method |
| | to raise funds are crucial. The Importance of a clear financial plan, |
| understanding financial situations, and dlarifying the advantages and |
| J|_ disadvantages of each method has been discussed |

comments (... this essay has shown how bank borrowing is suitable for the business
on ideas environment in Vietnam.) This is because many businesses ara family-run,
With a lack of management experience, but also because interest charges
are deductible for such companies. The same lack of experience would

| make it difficult to venture into new capital markets, and currently, at

| least, bank loans are the most appropriate source of funding.

|__ . .
~ predictions | As experience grows, however, and the depth of knowledge

| increases, it is important for these companies to consider other
[ possible financial options.

- further
research | Not included |
suggestions |

limitations Not included.

0 = - 1

reference .. this essay has shown how bank borrowing is suitable for the |
to thesis || business environment in Vietnam. |




52/ Aswith the exercises in the task on introductions, it may work better 1o assign one
53 conclusion to groups of students, ask them to analyze it and then regroup to discuss
' answers as a whole class.

Answers:

The answers for this task are given as photocopiable handouts in Appendix 6¢C on pages
81-82.

54 Answers:

| | : ] . :
Feature . Conclusion | Conclusion | Conclusion | Conclusion
: 1 2 | 3 a4 |
| — e
logical conclusion v v | ‘
| | | - T
brief summary v v v | v
comments on v v v »
ideas | ‘
5 . | — .
predictions i v v | v ‘
| - —

further research |
suggestions

- |
limitations v
| |
reference to ‘ 7, P | v v
thesis statement

| IS4 Analyzing your conclusion

61— Leave this task until students have completed the conclusions to their projects. Be pre_pared
6.3 to discuss any extra features students might find in their conclusions. If these are not in the
' list of features discussed above, they could be included in an earlier section of the essay.

‘ I*SWAl The language of conclusions

7] You may also like to ask the students to write the phrases in groups according to the func
tion that they have, e.g., phrases for introducing contrasting points, phrases for introducing

predictions, etc.

Answers:
Examples of useful academic phrases which could be used are underlined on the
photocopiable handouts in Appendix 6c on pages 81-82.

Note: Conclusion 2 contains use of the passive voice and cautious language.

T
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Study skills: Recording useful phrases

It might be a good idea to €ncourage the students to keep a notebook specifically for usefy|
phrases that they come dcross and may want to use in their own writing.

AS suggested earlier, these phrases could be grouped together according to their function.
students could also experiment with Crealing a mind map of these phrases, adding to it as they
go through the course and their period of academic studly.

It would be worth noting that they should try to record an example of the phrase in use, not
|_jumt Individual words, to show how it is Used in context.

case might be an academic, or equally an expert in 3 specific field, an author, etc, There are also
personal definitions.

LINPUT | Writing Extended Definitions (1)

Highlight how important it is to establish the definition(s) of Key term(s). Students should also
consider who the reader is and the purpose of their writing. Students need to understand the key
terms themselves first, before they can demonstrate their understanding of them to their tutors.
It is worth pointing out that academic writing often definas key terms to establish the precise
interpretation of these terms and to avoid any scope for misunderstanding.

81 It is worth highlighting here the point about considering the audience the writing is
intended for when making decisions about which terms to define and in how much detail.

82 As before, depending on the level of the group and how much practice you feel they
need, you may want to ask the students to work in pairs or individually through all the
definitions, or assign one definition to analyze to each group of students, before asking

Note: Make sure that it is understood that expansion’ could refer to exemplification or
explanation,

Answers:
These are given as photocopiable handouts in Appendix 6d on pages 83-84.

8.3 Answer:
| — - — ] ]
Feature 112 )3 f.4 |
- aformal definition, e.g., from a dictionary or an expert in the field vV vV Vv v ;

an expansion of the definition With an explanation and/or examples | vV | v v | v |

L = ——— s | .

@ comment on the definition by the writer vV vV v v

—_— —

| ]
| references v |I v | ¥ |' V' |




8.5

8.6

Useful phrases are given in italics in the definitions on the photocopiable handouts in
Appendices 6a—6d on pages /5-34.

The most useful definition might be Definition 2, because background information about
the evolution of the term critical thinking leads to a precise and widely accepted definition
of the term.

The choice, however, is open to discussion, and this should be encouraged.

[INPUT | Writing Extended Definitions (2)

\When writing for academic purposes, it is better that students avoid using a general
English dictionary and use either a subject-specific dictionary or a direct quotation or
paraphrase of experts in the field. It is important to remind students that when using
the definitions of other writers/experts in their own essays, they will need to make clear
whether or not they agree or disagree with the expert’s attitude towards the term.

Remind students that their definition is intended for the ‘educated’ reader and needs to be
expressed appropriately using relatively formal language. However, it needs to be clear and
concise so that a non-spedcialist will be able to understand it.

Unit summary

Answers:
a. Fl

b. FC

c. Fl

d. FC

8. kG

f. FI

g. Fl

h. FC

i. Fl

j. Fl

k. FC
Answers:

Answers depend on students, but it would be worth checking them with the students,
perhaps in one-to-one tutorials if you do these.

Answers:

When writing about a topic, you must clarify your terms (explain clearly what you mean
by any key words you use) so that the writer and the reader have the same interpretation.
if you are new to the subject, you will need to define the most basic terms so that

you understand them properly. As you gain knowledge of the subject, and iIf you are
writing for specialists, the meaning of certain key terms can be assumed as part of
shared knowledge. You can use formal definitions from a dictionary or an expert in the
field, expand a definition with explanations or examples, or make a comment about the
definition.
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Appendix 6a

Introductions, conclusions and definitions

Introduction 1: To what extent is bank borrowing the best choice for small and medium-sized
enterprises raising funds in Vietnam?

Relevant section of text

introduction

In the economic development process in Vietnam, small and

to topic medium-sized enterprises are increasingly encouraged to expand.
background In promoting the growth of these companies, raising capital plays an
information important role in improving and marketing new products, expanding

Industries and managing daily operations.

justification

Accoraing to the World Bank’s reports, companies can raise money from
several sources. from capital markets, from buying and selling shares,
owning the franchise or increasing venture capital (2006),

Anaother comman alternative is bank borrowing.

outlinwint Not included.

structure

definition of Nt il s,

key terms

thesis Borrowing from the bank appears to be particularly convenient for small
statement firms in developing economies.

writer’s By examining the features of bank borrowing, this paper will show that
purpose this is the best choice for Vietnamese small enterprises.

PHOTOCOPIABLE




Introduction 2: What role does the real estate property market play in the economy?

Feature

Relevant section of text

e

introduction

(a) The real estate property market plays an essential role in the economic

to topic system of any country. On average, property accounts for 60% of
national wealth (Walker & Flanagan, 1991).

background (b) Broadly speaking, the real estate market involves many industries,

information including construction, commerce, retail and services, thus acting as an

economic focus point,

justification

(¢) This essay aims to show that even though the real estate market plays
a similar role in different countries, it does in fact have a different impact
on economies at different stages of maturity: for example, the different
impact on developed and developing countries.

outline of
structure

(d) Two countries are compared in order to identify these differences: the
USA as a developed country, and China as a developing country. It gives
some background to the real estate market: specifically property and
capital. Secondly, it describes the role real estate plays in the economy,
and finally it evaluates the key differences, showing that — in developing
countries — the real estate market promotes the national economy
through industry, and in developed countries this is done through the
capital market.

definition of

Not included.
key terms
thesis Not induded.
statement
WrITers Same as justification in row 3 above.
purpose

PHOTOCOPIABLE
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Infroductions, conclusions and definitions

| Introduction 3: A discussion of A

i profitable venture

|{ Feature

Relevant section of text

| introduction | (lines 1-6)

people from the hazards

Nevertheless, the environment has sutfered serious damage caused by
buildings, due to their reliance on energy production and the amount of |

Most human activities occur within a building. This is where
goods and products, and entertain At the same
time, the function of any ‘construction’, from the time of

primitive caves,

of their surroundings. |

(lines 7-13) With recent discussion about the

| to topic we live, work, produce

|

| | has been to protect

|

|

| waste water that is generated.
- =1 = -

| background

. information |

environment and climate change, society has

about how its habits and processes might be
this view — combined
has led to the advent of green buildings |
manage buildings — the real estate
of seeking a solution to reduyce the

Impact on nature, In civil engineering,
the increase of energy prices —
(BAHBA, 1994). Those who construct or
investors — are faced with the challenge
costs of construction and Maintenance.

(lines 23-25) In other sectors of construction,
not yet significant, they are not as costly a solution for reducing the impact
of houses on the environment as is often believed.

Importance of the |
begun to show concern |
modified in order to have less |

mainly with

where green buildings are |

justification

(lines 26-29) The aim of this essay is to show how buildings cause damage

to the environment, emphasizing the issues of energy and water supply, |
and discussing the extent to which green buildings
being profitable ventures for Investors. n

problems whilst still

can mitigate these |

outline of Not included.
structure
| = =
definition of | .
key terms | Not included.

- [ R R |
thesis | (lines 14-25) As far as investment in the real estate market IS concerned.
statement |

sometimes means that

' the building, might be low. However, as

|

| requires a greater amount of initial

| Despite the cost factor, the

| 2009) indicates that

| inthe USA: from 2%

'~ and predicted to be 20% in 2013. In other sectors of construction, where

- green buildings are not yet significant,

- reducing the impact of houses on the

L |

WHRE'S | Same as justification in row 3 above.
purpose

investors are especially interested in projects with the highest yield, which |
the initial investment, namely the construction of |
green building techniques are
currently not widely used, the construction of a green building generally |
funding than for traditional buildings.

United States Green Building Council (USGBC,
the construction of these ventures s rapidly increasing
On non-residential buildings in 2005 to 10% In' 2008, |

they are not as costly a solution for |
environment as is often believed,

—

PHOTOCOPIABLE
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Introduction 4: Developing customer loyalty: Current strategies and their effectiveness

Feature

Relevant section of text |

introduction

(lines 1-5) Nowadays, as companies compete with each other for survival,

to topic there are a number of factors which influence every market. These
include customer care, which is one of the best ways to guarantee the
future of a company. Customer care represents long-term investment
and generates income. Satisfied customers are more likely to repeat their
purchases.

background .

Y ST, Not included.

justification

(lines 5-6) For this reason, understanding their behaviour is the key to
survival,

outline of
structure

(lines 13-16) This essay analyzes the different types of loyalty and
discusses the extent to which the main approaches that are used by
companies to gain customer loyalty are actually effective,

definition of

(lines 6-11) To this end, different companies have experimented with new

key terms methods in order to build a strong customer relationship. These can be
categorized as indirect and direct methods, depending on the kind of
marketing they involve. The former focuses on maintaining the corporate
image, whilst the latter emphasizes the product.

thesis (lines 11-13) Even though both methods have the same goal of extended

statement loyalty, recent research shows that direct methods seem to lead to
different ends, probably due to the nature of this specific methodology.

WRsers Same as Justification in row 3 above,

purpose

PHOTOCOPIABLE




infroductions, conclusions and definitions

Introduction 5: The problem of overfishing in the great lakes of developing African countries
and a review of current policy

Feature Relevant section of text

Introduction | (lines 1-8) Over the past decades, overtishing has been identified as one

to topic of the main threats to the sustainability of aquatic ecosystems, although
policies to regulate it are in place. The current policy implemented by
developing African countries with great lakes, such as Zambia and
Tanzania, addresses the conservation and sustainable use of fisheries’
resources, but has not been successful in addressing the problem of the
depletion of these resources. This is because the policy emphasizes resource
conservation rather than alternatives that would remedy the situation,

background (lines 14-19) This implies that when a particular species is overfished,
information either for food or commercial purposes, there is a problem. This is
experienced when most of the fishing community in developing African
countries depend on fishing as one of their major socio-economic
activities and overfishing can lead to loss of employment, income and
sources of food. (lines 20-22) Fish numbers taken from lakes have
undoubtedly increased at an alarming rate aver the past 10-15 years, and
this threatens the availability of some varieties.

justification (lines 8-11) Hence, the policy needs to be reviewed in order to incorporate
measures that would have a positive impact and reduce the depletion of
resources that has caused an overfishing problem in the lakes,

outline of (lines 23-27) This essay will give an overview of the overfishing problem
structure and explain how it happens. It will attempt to identify the people

responsible tor this problem, evaluate the current policy on overfishing
and recommend how the problem can be reduced.

definition of | (lines 12-14) The term overfishing can be defined as the ‘exploitation of the
key terms resource beyond the maximum sustainable yield (MSY) as a result of over-
intensive fishing as the stock biomass is decreasing’ (Travers et al., 2010).

thesis (lines 22-23) A policy with a precautionary approach would reduce the
statement overfishing problems and improve the fishery resource stock.

Wtk Same as justification in row 3 above.

purpose

PHOTOCOPIABLE




Appendix bb

Writing an introduction with a thesis statement

Model answer:

The onset of the 21 century has seen the full awakening of the age of requesting/accessing
‘digital’ information. Such knowledge-seeking is manifested variously through powerful search
engines or global positioning systems (satellite navigation); the verb ‘google’ has become
synonymous with the idea of locating information. There is, however, a growing concern that
anyone seeking information-in this way 1s handing over responsibility for 'knowing geography’
or, in fact, outsourcing the task to the Internet for any access 10 general knowledge. The
danger, it would appear, is that the concept of retaining knowledge in one's head is gradually
becoming outmoded. This text will look at some of the implications of digital knowledge-
seeking, and will suggest possible short- and longer-term outcomes.
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Appendix 6¢

Identifying features of conclusions |

Key: 1 further research suggestions; 2 limitations; 3 comments on ideas; 4 logical conclusion; |
5 predictions; 6 brief summary; 7 reference to thesis statement |

Conclusion 1: What role does the real estate property market play in the economy? |

— —— — — |

| | 6 This essay has shown that the real estate market has aifferent functions depending on |
| whether the muntry_ in wufve_d has either a developing or deuefc:,ueqf economy. In general |
real estate property is a national dsset, and the real estate market js indispensable for |
national economic development. In China, where the real estate market s Immature but |
growing rapidly, the national economy is more dependent on this market with its potential
for employment, and possibility of attracting capital. In this situation, and ultimately as

the Chinese government is the largest investor, the real estate market can be considered |
the engine of change. In contrast, the real estate market in the USA s mature, involved in | |
many sections of the economy, and Inaividuals are the largest investors. 3/5 /t remains to | |
| | beseen whether the development of the Chinese economy will have a significant impact | |
| on the real estate market creating a situation more similar to that of the American model |

Conclusion 2: A discussion of how green buildings can be both en vironmentally friendly and a
profitable venture

| | 6 Ways of decreasing the impact of construction on the environment have been analyzed, .
and the way in which these solutions can result. to some extent, in higher profits for their | |
- investors has been explained. 417 It is suggested that green buildings can create additional o
value for the in vestor, since they reduce main tenance costs and thus increase profitability.
- 2 Although only the use of solar energy for heating and light has been analyzed 6 it has |
been demonstrated how this usage can diminish the impact of building activities on the |
| environment, and increase the profits for investors. 3 However this cannot be a global |
solution, since its effectiveness js restricted to sites with sufficient Intense sunlight. In |
other areas, the re-use of ‘grey’ water and the harvesting of rainwater are alternative |
environmentally friendly solutions even though the high cost of drinkable water decreases
its feasibility as a profitable venture. 5 Nonetheless, should these techniques become
widely used, and other cheaper solutions evolve, green buildings might indeed become |

both a totally environmentally friendly and profitable solution. ]




Conclusion 3: Developing customer loyalty: Current strategles and their effectiveness

6 Customer loyalty is essential for the future of firms, and companies need to develop
different marketing strategies in order to create long-term loyalty. Both indirect methods,
which are concerned with the image of the company, and direct methods, which
emphasize the product, goods or service, are identified as possible strategies. Afthough
both methads work well in theory, in practice it /s shown that indirect methods are more
efficient, and can provide a deeper loyalty, mainly based on trust and customer care

As indicated, the IKEA model is evidence of how a trained staff member can retain a
customer’s loyalty, even in different cultural situations.

2 In contrast, direct methods often create ‘false’ loyalty, which may be useful only in

the short term. Furthermore, building loyalty is not guaranteed with this approach, and
sometimes there are huge drawbacks. 3 Thus, if the marketing plan is not well thought
out and executed, companies may waste money in useless reward programmes. Many
approaches used in recent years have shown that customers have individual personalities
and gifts are not a sufficient general means of ensuring loyalty. Even though direct
methods have some drawbacks, they can be useful. at least whilst the company is building
a better image. 7 For this reason, a combination of both methods might be a better option.
4 As Riechheld’s research demonstrates, the best way to guarantee a company's future is
to build a better corporate and brand image which shows the strengths of the company,
without gimmicks.

Conclusion 4: The problem of overfishing in the great lakes of developing African countries
and a review of current policy

7 This essay has shown that in order to reduce or eliminate the overfishing problem in
developing Fast African countries, current policy needs to be reviewed to include a
precautionary approach in rectifying the drastic depletion of fishing stock. 6 This approach
should address issues such as the stakeholders’ future position it restrictions such as quota
fishing and closed season fishing are Imposed. [t would also be significantly more effective if
other alternatives for obtaining fish for local industry and personal consumption by the local
community were considered. 3 For example. fish farming would be a good option as the
commercial industry would still get raw fish material for the factories and hence continue to
meet its fish market demand. This would also ensure that local communities could generate
sufficient income for their needs. 5 eventually, this approach would reduce the fishing
pressure on inland waterways and eliminate the overfishing problem in the region.
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infroductions, conclusions and definitions

Appendix 6d

Identifying features of definitions

Key: 1 formal definition (from dictionary/expert); 2 expansion of definition: 3 comment on
definition:; 4 references

Definition 1: Language aptitude

Some people have a natural language ability, which makes them adept at learning

foreign languages, whereds others are rather poor at this, and struggle to acquire a basic
communicative ability in the language. A factor that makes a differance to the individual is
often referred to as la nguage aptitude. 1 Although difficult to define in concrete terms, it
s understood to be not necessarily the ability to learn the language in the classroom, but
rather to be able to apply this Kknowledge in a real-life situation (Cook. 199 7). 2 While some
people argue that this ability is not fixed, Carroll (198 1) believes that aptitude is an innate or
stable factor, which cannot be changed through training and is constant throughout one’s
life. He also insists that it is not related to past learning experience. This implies that language
aptitude is not something that is accumulated as we age, but something we are born with
3 This may sound demotivating for those who are not equipped with language aptitude,
However, as Ellis (1994) suggests, aptitude is only a facilitator which encourages learning,
especially in accelerating the rate of learning, but does not determine learning.

4 Cook (1991), Carroll (1981) and Ellis (1994)

Definition 2: Critical thinking

|
| As the importance of critical thinking has become widely accepted, scholars and theorists

- have attempted to establish a clear definition. Critical thinking can be traced back more than
2,500 years to Socrates' time. 1 Paul, Elder. and Bartell (1997) explained that it was originally
defined as a method for arriving at the truth and analyzing complex ideas. This method of
questioning, now known as ‘Socratic questioning’, is a series of questions about a certain
Issue used to investigate that issue by applying logical points of view.

2 However, the actual term ‘critical thinking’ only emerged in the 20" century. Renaud &
Murray (2008) then assembled several popular definitions of critical thinking (e.q., Ennis,
1985, Furedy & Furedy, 1984 Pascarella & Terenzini, 2005; Watson & Glaser, 1980) which
contain the following five common elements: iaentifying central issues and assumptions,
making correct inferences from data, deducting conclusions from data provided Interpreting
whether conclusions are warranted, and evaluating evidence or authority. Other elements of
critical thinking include: making a statement or argument supported with evidence (Beyer, |
1987), recognizing important relationships (Ennis, 1985; Furedy & Furedy, 1984, Pascarelia
and Terenzini, 2005), defining a problem (Dressel & Mayhew, 1954 Ennis, 1985} and
forming refevant hypotheses (Dressel & Mayhew, 1954: Ennis. 1985).

Despite this range, one of the definitions of critical thinking which is extensively accepted
and frequently cited in academic works comes from the work of Michael Scriven and
Richard Paul.

1 Cnitical thinking is the intellectually disciplined process of actively and skilfully
conceptualizing, applying, analyzing, synthesizing, and/or evaluating information
gathered from, or generated by, observation experience, reflection, reasoning, or |
communication, as a quide to belief and action. (Scriven & Paul, 1987 p. 5)
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After this came a research project with the purpose of gaining consensus among 46
specialists from various disciplines who participated. The result was the Delphi Report,
which emphasized that critical thinking was:

1... purposeful, self-requlatory judgment which results in interpretation, analysis,
evaluation, and inference, as well as explanation of evidential conceptual
methodological, criteriological, or contextual considerations upon which that judgment
is based. (Facione, 2010, p. 22)

3 This final definition is the basis of a number of education models which will be discussed
in this paper’s analysis of critical thinking.

4 References given throughout definition (1) and expansion (2).

Definition 3: A green building

3 Before defining the concept of green buildings, it is important to explain that although
both constructions share some similarities, there are some misunderstandings about

the differences between ‘intelligent’ buildings and ‘green’ buildings. 1 Ehrlich (2007)
conceptualizes intelligent buildings as structures that use technologies and processes in
order to increase productivity, efficiency and security in a building. 3/2 The main DUrPose
of a green building, on the other hand, is for it to be built in a way that is ‘friendly’ to the
environment, i.e., doesn’t involve damaging it, and, as far as possible, uses sustainable
resources. 2 Green buildings also use technologies based on natural processes, with the
purpose of reducing the dependence on or use of resources, and consequently pollution.

4 Ehrlich (2007)

Definition 4: Brand loyalty

3 A simple definition of brand loyalty is not easy to produce because the loyalty idea does
not just depend on one factor, but is instead a combination of factors that enlist the trust
of customers in products and services. 1 Brand loyalty is simply derived from the word
brand’, but it is bonded through the company trademark and trustworthiness certification
to encourage ‘loyalty”. Trust is built on a long-term relationship between customers and
companies that provide preferential services and products for customers (Larry, 1994).

2 The three main factors involved in brand loyalty are customer satisfaction, customer
rewards and customer retention (Pallister & Law, 2007). However no one factor can
generate loyalty on its own.

4 Larry (1994); Pallister & Law (2007)
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Inthis unit students will-

¢ learn how data are incn_rpnra'ted INto academic texts
* learn how to analyze data

* practise using the language of data commentary

Introduction

Before students begin Task 1, you could try to elicit the ideas outlined below, either with a
brainstorming session in small groups or as a whole-class activity.

What are data? What is the purpose of data? What is the purpose of using pictures or diagrams?
Why and when should students use data or illustrations in their projects?

Students can then use the results of the brainstorming to help them with the tasks In this unit.

|| ICSQBN The purpose of data

1. Possible answers:
1. Data is information in the form of facts or statistics that can be analyzed.

2. Emphasize the fact that data can serve 3 number of purposes. Elicit these and list them
on the board, if appropriate. Exa mples include:

® 1o summarize information concisely

® 1o clarify an idea or argument (make it more understandable)

B 10 provide a source of evidence to support claims made in the text
=

to show the results of experiments or other forms of research, such as the results of
questionnaires that a researcher has distributed

" 1o give weight to an argument or hypothesis

It Is important to emphasize that data or llustrations should enly be included if they have
da purpose. There is a tendency for students to include data or illustrations in their projects
naphazardly, either as a result of anxiety or because they have seen other students include
data in their own work. It is an aspect of a student’s work that could be discussed during a
one-to-one tutorial (the tutor may ask Why have you included this table here?)

Students should consider the actual positioning of any data they include in their work. The
data material must be located as close as possible to the relevant reference to it in the text.

Semetimes it is more appropriate to include certain data in the form of an appendix; if so.
this must be cross-referenced in the text

Examples of why data or illustrations might be included in an appendix rather than the
main body of the text can also be discussed; e.g.,:

B size of a graphic (e.g., a map of the world)

B number of items (if there are too many tables and graphs it may be difficult for the
reader to follow the text)

® requirements of a particular university department or subject area




| I YAl The language for incorporating data

2.1

2:2

2.3

24

Depending on the level of your class, you may want to give some input here before they
begin this task on the differences between tables and figures.

Tables

Tables usually consist of listed information, e.g., a list of African cities with their
comparative populations over three decades (for example, 1980, 1990 and 2000, set out in
three columns). You could copy the following table onto the board as an example:

Table 1,1: Urban population growth in major African urban areas

City == 1990 | 2000 |
Cape Town 1.5m 2.3m 2.9m
Lusaka 1.0m 1.6m | 2.8m

o ,I |

You may wish to point out that a caption that goes with tabulated data should go above
the table, while a caption that accompanies a figure should go below the figure. It might
help students if they remember the word tabletop in relation to this.

Figures
Figures can be charts, graphs, maps, photographs, diagrams, etc.

Answers:
Data 1 is a table. Data 2, 3 and 4 are figures.

Please note that data collected by organizations such as the Office for National Statistics
shows data from the year previous to that given in the source information.

Answers:
1. Household take-up of digital television by type of service matches Data 3.

2. Selected media activities that would be missed the most according to age, 2008 matches
Data 4.

Possible answers:

Data 1: Readership of national daily newspapers
Data 2: Radio listening: by age, 2008

Remind students that for the table, the title should go at the top, but for the figure it goes
underneath.

You may like to highlight the different ways that figures and tables can be referred to
within a text. Students could brainstorm possible phrases in pairs and then discuss them
as a class. Students will have further practice of referring to data in Task 5 of this unit.

Some suggested phrases and ways of referring to the data are given in the answer below.
This paragraph is also available as a photocopiable handout in Appendix 7a on page 90.

Possible answer:

In 2008, the ‘digital switchover' began. Data from Ofcom (Figure 2) shows that nearly 87
per cent of homes in the UK had a digital television service at the end of the first quarter
of 2008, a rise of 71 percentage points since 2000. A digital television set can also transmit
digital radio stations. According to data from Radio Joint Audience Research Limited,
shown here in Figure 1, the average time spent listening to the radio by people in the UK

in the first quarter of 2007 was 19 hours and 24 minutes per week; average listening time
increases with age. Between 2001-2002 and 2006-2007, radio listening fell among most




Incorporating data and illustrations

age groups. With reference to Table 1, it is clear that the proportion of people reading a
daily newspaper has also been declining for a number of years. The National Readership
survey shows that, on an average day, less than 44 per cent of people aged 15 and over
In Great Britain read a national daily newspaper in the 12 months to June 2008, compared
with 72 per cent in the 12 months to June 1978 In 2007, Ofcom asked which media
activity respondents would miss the most if they were all taken away. These results are
llustrated in Figure 3, Watching television would be the most missed activity for all age
groups except those aged 16 to 19, who would miss the mobile phone the most.

Assessing and interpreting data

3] Ask students to read the text and then compare how the data are presented and organized
in Figure 1 on page 97 of the Course Book They should then discuss how the information
s encapsulated in the figure.

Possible answer:

The information given in the text matches that llustrated in the figure, e.g., Would live and
work for substantial period cited in Figure 1 equates with the Paragraph The UK as a place
to live in the text. There are Many more examples like this. The writer also provides some
further comment on possible reasons for the results of the survey. The writer also makes
some suggestions on how perceptions of Britain could be improved.

32 It may be a good idea to ask students to answer these questions in pairs or small groups,
before checking answers as a whole class.

Possible answers:

1. The graph displays information showing how Britain is perceived Dy overseas visitors in
various categories of life. This information is used to describe how Britain rates in each
of these areas compared with 50 other countries.

2. educational opportunities: historic architecture; vibrant cities and contemporary
Culture; personal contacts within the UK

3. richness in natural beauty; welcoming visitors

33 Possible answers:
B Easy to distinguish between positive attractions and the less positive,
® Takes up much less space than the full text version and provides a useful checklist
® Good use of colour to facilitate interpreting the content.

34 Possible answer:

Visitors, on the whole, apparently appreciate what Britain has to offer as a tourist
destination and have generally positive perceptions.

BRSNS Working with data

4] Answers:
1. The main purpose of Figure 2 is to show the types of cultural products that
people associate with the UK. This may be as a result of perception rather than
direct experience.
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4.2

4.3

2. Answers depend on students. It is perhaps most surprising that 20% of respondents
did not associate any of these cultural products with the UK. It is not surprising that
50% of people associate museums with the UK, given the long history of the UK and
the fact that many visitors are from countries with a shorter history.

3. The main conclusion we can draw from Figure 3 is that the most common perception
of the UK is that it provides educational opportunities. This might be referring to
museums and also to universities and opportunities for other academic studies.

4. These figures are bar charts,

It will probably work best to divide the students into groups to consider how they wil
conduct their mini-survey and collate the data. Depending on whether or not you have
time, you may like to just ask the students to discuss how they would do this, rather than
actually conduct the survey,

Some points to highlight are that as they are designing a questionnaire to compare their
fellow students’ ideas with those that are described in the figure, they will need to try
to simulate the types of questions that they think the people ariginally surveyed may
have answered.

They may also want to think about how they can best represent the data so that it Is easy
to make a comparison with the data from Figure 2. A bar chart with double lines for each
area (in different colours) may work well.

Answer:

In 2009, hotels/questhouses were the most popular type of paid accommodation for
overseas visitors to the UK: a quarter stayed in this type of accommodation, accounting
for 24% of all nights. There is gbviously some visiting friends or relatives (VFR) crossover
in the market, with 49% of holiday visitors staying as a free guest with family or friends.
Forty per cent of overseas visitors stayed as a free guest with friends or relatives, which
represented 49% of all nights spent in the UK.

IS I Incorporating references in a text

5.1

If you have not already done this in Ex 2.4, it would be a good idea to brainstorm and
highlight key phrases and ways of incorporating references to figures and tables within a text.
Further examples of this are given in the paragraph below. This paragraph is also reproduced
as a photocopiable handout in Appendix 7b on page 91.

Possible answer:

Information has recently been released describing a variety of trends amongst visitors to
Britain during 2000-2010. From the data, there is evidence of significant differences in how
long overseas visitors tend to stay in Britain during a visit (Figure 6). Clearly, the VFR (visiting
friends and relatives) sector is of some significance, This group tend to stay the greatest
length of time, although up to 50% stay for free with friends or relatives (Figure 4). As
might be expected, there tend to be fluctuations in visitor numbers depending on the time
of year. This is illustrated in Figure 5. Not surprisingly, the spring and summer periods attract

the greatest number of visits. It is noticeable that these visits reach a peak during July-
September. However, since the peak years of 2006-2007, there has been a steady decline in
visitor numbers during all times of the year. In addition, the number of visitors who visit the
UK from another country rather than their country of origin, or who visit a further country
after their departure, is relatively small (see Table 2).
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Appendix 7a

The digital switchover

In 2008, the ‘digital switchover’ began. Data from Ofcom (Figure 2) shows that nearly 87 per
cent of homes in the UK had a digital television service at the end of the first quarter of 2008,
a rise of 71 percentage points since 2000. A digital television set can also transmit digital radio
stations. According to data from Radio Joint Audience Research Limited, shown here in Figure
1, the average time spent listening to the radio by people in the UK in the first quarter of 2007
was 19 hours and 24 minutes per week; average listening time increases with age. Between
2001-2002 and 2006-2007, radio listening fell among most age groups. With reference to
Table 1, it is clear that the proportion of people reading a daily newspaper has also been

. declining for a number of years. The National Readership Survey shows that, on an average
day, less than 44 per cent of people aged 15 and over in Great Britain read a national daily
newspaper in the 12 months to June 2008, compared with 72 per cent in the 12 months to
lune 1978. In 2007, Ofcom asked which media activity respondents would miss the most if they
were all taken away. These results are illustrated in Figure 3. Watching television would be the
most missed activity for all age groups except those aged 16 to 19, who would miss the mobile
phone the most.

Source: Adapted from Self, A (Ed.). (2008). Social trends 38 and Hughes, M, (Ed.) (2009}, Sadial trends 39 Retrieved April 21,
2009, from National Statistics Online; www.statistics.gov.uk

PHOTOCOPIABLE
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Appendix 7b

ey

Visitors to Britain

Information has recently been released describing a variety of trends amongst visitors to Britain
during 2000-2010. From the data, there is evidence of significant differences in how long
overseas visitors tend to stay in Britain during a visit (Figure 6). Clearly, the VFR (visiting friends
and relatives) sector is of some significance. This group tend to stay the greatest length of time,
although up to 50% stay for free with friends or relatives (Figure 4), As might be expected,
there tend to be fluctuations in visitor numbers depending on the time of year. This is llustrated
In Figure 5. Not surprisingly, the spring and summer periods attract the greatest number of
visits. It is noticeable that these visits reach a peak during July-September, However. since the
peak years of 2006-2007, there has been a steady decline in visitor numbers during all times of
the year. In addition, the number of visitors who visit the UK from another country rather than
their country of origin, or who visit a further country after their departure, is relatively small (see

Table 2).

Source: Adapted from Visit Britain (20100 Overseas visitors to Britain, Unaerstanding Trends, Attitudes and Characteristics London:
VisitBritamn, Retrieved May 13, 2011, from www.wi:i|thntain_nrqflmagestuErE'aas%E‘.Dvisitt}{s%iﬂm%?_-EIHritam_I»:mEB-M?DE.pdf
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Preparing for conference

presentafions

In this unit students will:

* analyze, evaluate and practise writing abstracts

« prepare for an oral presentation using note cards and PowerPoint
s |earn how to prepare a poster presentation

« edit the final draft of their projects

Introduction

In this unit, students will write two abstracts: one for their written project and one for a conference
presentation. The abstract for the written project should be between 100 and 150 words in length.

Writing abstracts

Students have already been introduced to abstracts in Unit 4. Get them to read through the
introduction to Unit 8 and then look back at Unit 4, as necessary.

IS4l Identifying the features of abstracts

1.1 Possible answers:
LF.eafure 1 2 3 4 5 6 | 7 8 9 10
| Abstract 1 i v v | v v B v v e
‘ Abstract 2 | v | v v v v | v | v | v v

Ask students to justify their answers and discuss as a class. Accept any reasonable answers.

1% Writing an abstract from memory is a useful way to focus on key points. Stress that
students should write on the lines provided (this limits the length of their abstract).

13 After they have written their abstracts, students can exchange and peer-evaluate them,
identifying the typical features of abstracts they discussed in Ex 1.1.

‘ IS &2 Conference abstracts

2] Answers:

[ Abstract | Title

A Mixed-use developments in the Kingdom of Saudi Arabia

‘ B Banking systems and management: Challenges facing Taiwanese banks
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Preparing for conference presentations St

Abstract = Title i
C | Interpretation and analysis of financial statements for non-accountants
D | Communication management in Transmission Control Protocol (TCP)
¢ How the cunstru;tinn Industry can contribute to the need to reduce
energy consumption
- F Situation analysis in marketing
G - Foreign investment in China
H The impact of RMB appreciation

2.9 Ask the students to discuss their answers to these questions in pairs, giving reasons.
Answers will depend on students, especially in relation to question b.

Abstract E is quite good because it focuses on exactly what the presentation will talk
about. It doesn't include any background information on the topic, but sufficient
information is given in the description of the talk. Abstract D also does this, but because
there is a lot of terminology used, it may be inaccessible to some readers.

213 Explain that the number of words a conference speaker can use for an abstract is
restricted. This is usually because the conference programme has only very limited space
for each speaker to outline the key points of their paper.

Set a limit of 60 words, Encourage students to begin with key words from their project.
They should then draft and redraft their abstract as necessary, so that they say all they
nave to say concisely and effectively within the word limit.

24 Answers depend on students.

‘ [N I Preparing an oral presentation

The amount of guidance that students receive on giving presentations can vary widely from
department to department of a university. There is also variation in the methods and criteria for
assessing presentations. Students on a pre-sessional course are given opportunities to develop
presentation skills in a dedicated 'Spoken Language’ class. For this reason, the work on oral
presentation skills in this book is limited. Students are simply reminded about the use of note cards,
OHTs and posters in the rest of this unit.

It might be most appropriate for students to give an oral presentation about an aspect of their
project, rather than trying to describe the whole project. One way of doing this is to organize a mini-
conference towards the end of the course, where each student gives a presentation in front of his/her
peers and teachers. For example, 10-12 minutes could be allowed for each presentation, with three
minutes for questions. Depending on numbers and time, this can be organized in parallel sessions
over a single day, or sequentially over several days.

An alternative would be for individuals to present stages of their project to smaller groups. This can
be an effective way for students to keep to deadlines and for them to focus on the content and
organization of their project as they progress through the various stage of drafting.

There might be sufficient time for both the end-of-course conference and the ongoing approach
to be implemented. See Appendix 8a on page 97 for a Presentation assessment form.




3.1

3.2

3.3

Give students time to think about the text in the information panels. Ask them to share
their answers in small groups to the questions given.,

Ask the students to study and discuss the note card and their answers to the questions in
pairs or small groups. Point out that:

B note form Is used
m there is plenty of space between each note for ease of reference

Explain that note cards can be very effective resources. They can be used when giving
presentations, but also for noting bibliographical details in the library, examination revision
notes, etc.

The students might want to consider using different forms of notation to help them
differentiate between types of information as they work through their presentation, i.e,,
a main heading followed by a, b, ¢ = main points. They might also want to consider using
different colours to show different types of information or to highlight important words
or phrases.

For this task, you might want to give students the opportunity to work on their own
presentations, rather than focusing on one of the topics here. Alternatively, you could
ask the students to work in groups and develop one of the note cards for one of the
topics together,

Go through their note cards as a class. Some of the things you might want to feed back
on include:

® amount of information on the cards — is there enough/too much?
® size and spacing of the text —is it easy to read?
® have they used different colours/places on the cards for different types of information?

IS Editing your presentation slides

4]

The students could do this individually and then compare their answers in pairs or small
groups. The students can use the information panel in Ex 4.2 to help them decide what
needs to be changed.

Ask students to look at the slides and suggest improvements. Explain that there are
mistakes in each of the slides including spelling mistakes, the wrong use of words and
distracting layout.

Answers:

Slide

® spelling mistakes: sustainability and worlds
® wrong use of roll’, 1.e., ‘roles’

Slide 2

m sustainability is misspelt on parts of the slide, but correctly spelt on one occasion

m the content is overcrowded with far too much text. The likely results would be that
the audience would either tend to read or try to read the slide rather than listen to the
presenter, or the presenter might be tempted to read out the contents and thus fail to
make eye contact with the audience and/or fail to engage with the audience.

®m  each point begins with a subject word which is inappropriate as the heading begins
'sustainability 1s ...




Preparing for conference presentations

Slide 3

® spelling mistakes: sustainability and conclusion
® no bullet points

varied and incorrect punctuation (no punctuation is necessary with bulleted points on
a slide)

a mixture of upper- and lower-case words which can be aistracting
unnecessary variation in font colour which can be distracting and difficult to read

Slide 4

grammar mistake in title

the photograph used is unnecessary as it doesn’t provide any additional information or
clearly illustrate the point being made. Students should not waste time finding
photographs/images/diagrams unless they contribute to the presentation or are relevant
to the information being given on that slide.

Finally, ask students to recreate more appropriate versions of the same slides.

49 If they haven't already, ask the students to read through the notes given in the information
panel. They can then use this information and the answers you have discussed in Ex 4.1 to
rewrite the slides. If time is limited, you could assign one or two slides per group and then
ask them to share their rewritten slides with the rest of the class.

[LSSB Preparing a poster presentation

INPUT | Preparing a poster presentation

Before introducing this Input panel, you might like to ask students if they have seen or given poster
presentations before and what their thoughts are about them. This is a good point at which to
discuss the difference between oral and poster presentations. With a poster presentation, the
poster must do most of the ‘talking’. Therefore, how the material is presented, and the clarity and
attractiveness of presentation, are crucial. Explain to students that if they are required to give a
poster presentation, it is their role to act as the presenter: to answer questions and provide further
detall and support their project work, their findings and arguments.

Highlight the usefulness of figures, tables, graphs and images in poster presentations to break up
the text and make it more visually interesting. They can also save space and remove the need for
explanatory text.

5] Ask the students to work in pairs to begin planning their poster presentation. It would be
a good idea for them to plan the layout on a piece of A4 paper before they begin working
on their actual poster.

Go through the suggested format with them and highlight again the different sections that
they might want to include.

[LSSCI Editing your written work

Students often submit a final draft of their project without checking it carefully. This is usually
down to poor time-management skills and the pressure to complete work before the end of the
course. Emphasize the fact that even native speakers must allow time for editing and checking
their work carefully.




6] Ask the students to work first individually and then in pairs to compile a list of things that
they need to check at the editing stage of their project.

6.2 Students check their answers against the checklist given in the table,

You may want to highlight the format of the title page shown here and/or discuss the
general conventions that are followed by the institutions where the students are studying.
It is worth pointing out that this kind of formatting can be specific to the institution or
even individual departments.

Note that a project evaluation form is included as a photocopiable handout in Appendix 8b
on pages 98-99. You can use this two-page form to give feedback to students.

1 Answers:

' general
background
aims
subject
real

text
research
results
thesis
definition

e e a0 oo

T @ —
u =

2 Answers:
Answers depend on students.

Possible answer:

Using note cards is a good idea because they help you 1o organize your presentation / help
you to remember the key points that you want to make.

4 Answers:
- A poster presentation must be clear and concise. The main point must be immediately
clear to your audience, so you need to think carefully about impact. You must be selective
— If you try to communicate too many ideas, your point will be lost.

5 Possible answers:
a. Use headings to guide your reader. / Number headings correctly.
b. Make sure you acknowledge all references.
¢. Arrange your bibliography appropriately. / Make sure it is in alphabetical order.
d. Exchange your project with a classmate for language checking.
e. Check that each section is linked to the previous and following section.
Check that your introduction and conclusion are linked to your title.
g. Make sure you have responded to previous feedback.

f

6 Answers:
Answers depend on students, but it would be a good idea to go over their answers to this
question in one-to-one tutorials.
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Appendix 8b

Written project evaluation form

Name: Overall grade: |
Title:
Abilities inthe | Postgraduate level | Mighly | Reasonably | Developing | Ladks
ollowi a8 competent = competent | competence | competenc
Eeeein il _ (A) ® (© ©)
Writing a project Can choose an
" in own subject appropriate topic with a
| area clear focus.
Independent Can find a range of
research skills appropriate resources
independently. |
Identifying | Can identify key relevant
relevant | points from complex
information texts and use as
| evidence to support own
ideas.
Planning | Can make a detailed,

clearly structured plan
which shows grasp of

| Key igeas.
Establishing a Can establish a clear
focus for own focus with thesis
essay statement.
Essay structure - Can write an effective
introduction/ introduction with a
thesis statement/ | strong thesis statement.
conclusion Can write a conclusion,

summarizing/
commenting effectively.

Organizing ideas Can link ideas within text
at paragraph level and
between parts of project.

Summarizing Can summarize or
information paraphrase ideas from
complex texts accurately |
and succinctly, showing
clear understanding,
avoiding plagiarism.

Synthesizing | Can take ideas from
information several sources and |
- combine them Into a
| conesive argument.

PHOTOCOPIABLE




Preparing for conference presentations

Abilities in the ' Postgraduate level % .Hiﬁmg_t Reasonably | Developing Lacks
o | P e : tompeten competent = competence | competence

following areas (A (8) ©) | (D)
Referring to Can refer to sources |
sources appropriately using

some reporting verbs.
Voice Can comment on

sources and indicate

| viewpoint,

In-text referencing | Can reference
| appropriately using APA
author/date system,

Writing end of Can compile a list of
text references or | references correctly,
bibliography following APA format

for articles, books and
Internet sources. |

Use of language Can expresses complex
ideas clearly, drawing
on a wide range of
language structures
and vocabulary, used
accurately.

Content Can discuss topic in
depth, recognizing the
compiexities,

Critical thinking - | Can demonstrate this
being evaluative through maintaining

a thesis throughout

the essay, making
connections between
ideas, evaluating and
discussing topic in depth

Response to Can understand ‘
feedback feedback well, and

Incorporate suggestions
into final draft. ‘

Presentation Can present work
appropriately
(headings, font, page
numbering, etc.)

' Dealing with Can incorporate fully
' tables and graphs | and use range of
language to describe.
Can comment on
| analytically and critically.

Overall comments:

PHOTOCOPIABLE




This fully updated 2012 edition of English for Academic
Study: Extended Writing & Research Skifls will help
develop the practical skills students need to tackle
extended essays and projects and encourage the
development of an independent approach to studying.

The units are organized as follows:

Introduction to extended writing and research
Using evidence to support your ideas
Sourcing information for your project
Developing your project

Developing a focus

Introductions, conclusions and definitions
Incorporating data and illustrations

Preparing for conference presentations

The units take students step by step through the process
of producing an extended piece of academic writing.
Authentic source materials, model answers and detailed
advice are included to help support and guide them. This
course will require students to apply skills and strategies

they have already studied in order to help them complete

a project independently.

The Course Book includes unit summaries to give students
a quick overview of what they have covered, and a
comprehensive glossary of terms. Each unit also has
weblinks offering additional information and activities,
relating to both writing skills and the topics covered in

the units. Visit the dedicated English for Academic Study
website at www.englishforacademicstudy.com for even
Mmore resources.

This book can be used in conjunction with the following
books in the English for Academic Study (EAS) series,
also published by Garnet Education: EAS: Reading &
Writing Source Book, EAS: Reading, EAS: Writing,

EAS: Listening, EAS: Speaking, EAS: Vocabulary and
EAS: Pronunciation.

Components:

EAS: Extended Writing & Research Skills — Course Book
ISBN 978 1 90861 430 8

EAS: Extended Writing & Research Skills — Teacher’s Book
ISBN 978 190861 4315

SZarnet

www.garneteducation.com

ISLC

International Study
and Language Centre

Joan McCormack works as an EAP lecturer and
course director at the University of Reading,
where she is also director of the Self-Access
Centre for Language Learning. Her particular
interests include extended writing and research
skills, spoken language development and
learner autonomy. She has worked in Peru,
Spain, Australia and Japan.

John Slaght has worked at the University of
Reading in a variety of capacities since

1988 and now works as director of assessment
and test development in the International
Study and Language Centre. John has
considerable overseas experience in higher
education, having spent 14 years teaching in
Africa and the Middle East. His university

work continues to provide him with extensive
travel to many parts of the world.

The International Study and Language Centre
(ISLC) at the University of Reading has nearly 40
years’ experience in offering English for
Academic Purposes (EAP) courses to
international students. It has a long-standing,
worldwide reputation for the quality of its
tuition, materials development and the support
given to students during their time in higher
education.

ISBN 978-1-90861-431-5

“614315l

9 "781908




